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I. Unit/Program Goal: Political science majors will demonstrate knowledge in most of the generally-recognized areas of the discipline
	Strategic Goal Supported
	 FORMDROPDOWN 


	Indicator of Success/ Student Learning Outcome

AND

Summary of Data
	Indicator/

Learning Outcome
	AY(1) 

2012-13

	AY(5) 

2008-09

	AY(4)
2009-10

	AY(3)
2010-11

	AY(2)
2011-12


	
	1.
	Percentage of seniors demonstratrating an understanding of political science as an academic discipline that is distinct from other social sciences by obtaining a subscore above 50 on the "political science as an academic discipline" question subset of the Political Science Assessment Exam
	93%

(13/14)

	68%

(15/22)

	74%

(14/19)

	77%

(10/13)

	86%

(6/7)


	
	2.
	Percentage of seniors demonstrating a basic knowledge of forms of government by obtaining a subscore above 50 on the "forms of government" question subset of the Political Science Assessment Exam 
	100%

(14/14)

	100%

(22/22)

	95%

(18/19)

	92%

(12/13)

	100%

(7/7)


	
	3.
	Percentage of seniors demonstratrating a basic knowledge of political philosophies by obtaining a subscore above 50 on the "political philosophies" question subset of the Political  Science Assessment Exam 
	79%

(11/14)

	32%

(7/22)

	37%

(7/19)

	77%

(10/13)

	57%

(4/7)


	
	4.
	Percentage of seniors indicating knowledge in most of the generally-recognized areas of the discipline by reporting at least a 4 out of 5 on a self-reported competency scale
	100%

(6/6)

	100%

(14/14)

	100%

(10/10)

	89%

(8/9)

	No data

available


	Assessment Instrument(s) and Frequency of Assessment
	Instrument
	Frequency

	
	1.
	Political Science Assessment Exam (50-questions) - subscore derived from 20 individual questions
	Fall semesters in POLS 499 (Capstone Senior Seminar)

	
	2.
	Political Science Assessment Exam (50-questions) - subscore derived from 24 individual questions
	Fall semesters in POLS 499 (Capstone Senior Seminar)

	
	3.
	Political Science Assessment Exam (50-questions) - subscore derived from 6 individual questions
	Fall semesters in POLS 499 (Capstone Senior Seminar)

	
	4.
	Exit Survey item (a self-reported level of knowledge in most of the generally-recognized areas of the discipline)
	Fall and Spring semesters to graduating seniors (using Blackboard)

	Expected Outcome
	Met

(3)
	Partially Met

(2)
	Not Met

(1)

	
	1.
	At least 70% score above 50 on subscore 
	Between 50% and less than 70% score above 50 on subscore (Less than 70%
	Less than 50% score above 50 on subscore from 20 individual assessment exam questions

	
	2.
	At least 70% score above 50 on subscore from 24 individual assessment exam questions
	Between 50% and less than 70% score above 50 on subscore from 24 individual assessment exam questions
	Less than 50% score above 50 on subscore from 24 individual assessment exam questions

	
	3.
	At least 70% score above 50 on subscore from 6 individual assessment exam questions
	Between 50% and less than 70% score above 50 on subscore from 6 individual assessment exam questions
	Less than 50% score above 50 on subscore from 6 individual assessment exam questions

	
	4.
	At least 70% report at least a 4 on a 5-point self-reported competency scale 
	Between 50% and less than 70% report at least a 4 on a 5-point  self-reported competency scale
	Less than 50% report at least a 4 on a self-reported competency 5-point scale

	Review of Results and Actions Taken
	1.
	Understanding political science as a distinct academic discipline is important for several reasons.  While political science is related to and often overlaps with other social sciences such as history, sociology, and law, the composition of the discipline goes beyond the overlaps that it has with such disciplines.  However, it is fairly common that students who are unfamiliar with political science embody incorrect notions of political science as being essentially the same as some of its related fields (especially history or law).  Understanding political science as a distinct social science discipline involves understanding the uniqueness of the discipline with respect to its structure and developing an awareness of the substantive knowledge and topics of interest related to its various subfields (some of which are American politics, comparative politics, international relations and methodology).
The “demonstration of an understanding of political science as an academic discipline that is distinct from other social sciences” learning outcome (#1) is mapped to components of the following courses:  POLS 200 (Introduction to Political Science), POLS 360 (Congress and Presidency), POLS 345 (American Foreign Policy), and POLS 305 (European Politics).
Academic Year 2012/13:

Out of 14 Seniors, 93% (13 Seniors) scored above 50 (median score=75) on subscore 1.  
The results indicate that a majority of seniors met the expected outcome and are thus performing well with respect to demonstrating an understanding of political science as an academic discipline distinct from other social sciences.

Academic Year 2011/12:

Out of 7 Seniors, 86% (6 Seniors) scored above 50 (median score=70) on subscore 1.

The results indicate that a majority of the seniors met the expected outcome and are thus performing well with respect to demonstrating an understanding of political science as an academic discipline distinct from other social sciences.

Academic Year 2010/11:

Out of 13 Seniors, 77% (10 Seniors) scored above 50(median score=75) on subscore 1.  
The results indicate that a majority of the seniors met the expected outcome and are thus performing well with respect to demonstrating an understanding of political science as an academic discipline distinct from other social sciences. 
Past item analysis has shown that students who took the comparative political science course (POLS 310, which was later replaced by POLS 305) under an alternative teaching approach versus the original teaching approach performed better on a subset of assessment examination items measuring the understanding of political science as an academic discipline that were related to the comparative course. The alternative teaching approach differed from the original teaching approach in that it involved a course in which the course was more intensely comparative institutionally, politically, culturally, and economically and combined the usage of a traditional text with contemporary readings.   Analysis of two approaches to teaching the comparative political science could not be done in 2010/11 due to the fact that there were not enough seniors who had taken the comparative political science course under the original approach to serve as a basis for comparison.  Only one of the 13 seniors taking the assessment examination had taken the comparative political science course under the original teaching approach while others who had taken the course before time of the assessment examination had taken it under the alternative teaching approach.  Given that past research has shown a link between a higher level of student learning regarding the understanding of political science as an academic discipline and the alternative teaching approach, program faculty will continue to teach the comparative political science course using the alternative approach.
Academic Year 2009/10:

Out of 19 Seniors, 74%(14 Seniors) scored above 50 (median score=65) on subscore 1.
The results indicate that the seniors met the expected outcome and are thus performing well with respect to demonstrating an understanding of poliltical science as an academic discipline distinct from other social sciences.  Further, the performance level on this indicator is a slight improvement over last year's performance level on the indicator when the standard was only partially met.
Academic Year 2008/09:

Out of 22 Seniors, 68% (15 Seniors) scored above 50 (median score=60) on subscore 1.
The results suggest that even though the expected outcome was not fully met, a majority of seniors are obtaining an understanding of political science as an academic discipline distinct from other social sciences.

This subset of the assessment examination, which measures “students’ understanding of political science as an academic discipline distinct from other social sciences,” includes items from POLS 310 (the comparative political science class).  Program faculty set out to compare student learning when the comparative political science class—POLS 310—was taught under two different teaching approaches.  An item analysis of the “political science as an academic discipline distinct from other social sciences” subset revealed that students who took POLS 310, (which was formerly taught as Russian Politics but was taught as European Politics in Fall 2008), under a new teaching approach performed better on pertinent assessment exam items than did students who took POLS 310 under the original teaching approach.  The new teaching approach produced a course which (1) was more intensively comparative institutionally, politically, culturally and economically and (2) combined the usage of a traditional text with contemporary journalistic readings.  The analysis revealed that out of the seniors who took the comparative class under the original approach, over half of them incorrectly answered four out of the six items.  However, out of the seniors who took the class under the new approach, over half of them incorrectly answered only two out of six items.  Given the improved level of student learning associated with the new approach as indicated by the higher assessment scores, future POLS 310 comparative political science classes will be taught employing the new approach with the intention of continuing to improve students’ understanding of comparative politics.


	
	2.
	The “demonstration of basic knowledge of forms of government” learning outcome (#2) is mapped to components of the following courses:  POLS 101 (American National Government), POLS 103 (World Politics), and POLS 200 (Introduction to Political Science).
Academic Year 2012/13:

Out of 14 Seniors, 100% (14 Seniors) scored above 50 (median score=81.50) on subscore 2.  

The results suggest that a majority of the seniors are performing well with respect to gaining a basic knowledge of forms of government.

Academic Year 2011/12:

Out of 7 Seniors, 100% scored above 50 (median score=83) on subscore 2.

The results suggest that a majority of the seniors are performing well with respect to gaining a basic knowledge of forms of government from the program.

Academic Year 2010/11:

Out of 13 Seniors, 92% (12 Seniors) scored above 50 (median score=75) on subscore 2.  
The results suggest that a majority of the seniors are performing well with respect to gaining a basic knowledge of forms of government from the program.
Academic Year 2009/10:

Out of 19 Seniors, 95% (18 Seniors) scored above 50 (median score=71) on subscore 2.

The results suggest that the seniors are performing well with respect to gaining a basic knowledge of forms of government from the program.

Academic Year 2008/09:

Out of 22 Seniors, 100% (22 Seniors) scored above 50 (median score=74) on subscore 2.
The results suggest that the seniors are performing well with respect to gaining a basic knowledge of forms of government from the program.


	
	3.
	The “”demonstration of a basic knowledge of political philosophies” learning outcome (#3) is mapped to components of the following courses:  POLS 200 (Introduction to Political Science) and POLS 331 (Political Philosophy).
Academic Year 2012/13:

Out of 14 Seniors, 79%(11 Seniors) scored above 50 (median score=83) on subscore 3.

The results indicate that the majority of seniors met the expected outcome and are performing well with respect to obtaining a basic knowledge of political philosophies.  Further, this year's performance level on this indicator is an improvement over last year's performance level when the standard was only partially met.
Several fairly recently made program changes may have contributed to the improvement in obtaining a basic knowledge of political philosophies.  Since 2010/11, program faculty initiated the program change of strongly encouraging students to take POLS 200 (Introduction to Political Science) by the end of the Sophomore year if possible.  In doing so, students get an introductory exposure to political philosophy early in their major program.  Then, when students take POLS 331 (Political Philosophy) during their junior or senior years, they can get a reinforcement of the philosophical concepts learned earlier and have a basis on which to learn more advanced political philosophical concepts.  Given the possible link between this change and the results, program faculty will continue to follow through with this program change  in the future.

Another fairly recently made program change (from the 2011/12 academic year) which may have contributed to the improvement in obtaining a basic knowledge of political philosophies is the requirement that all Political Science majors make a “C” or higher in both POLS 101(Introduction to American National Government) and POLS 103 (Introduction to World Politics).  Program faculty have reasoned that by requiring a higher standard of performance in these two introductory courses, POLS majors will be better equipped with basic political science and government knowledge.  Having a better grasp of this basic knowledge may enable them to improve their understanding and application of the political philosophy related concepts that are taught in POLS 331(Political Philosophy), when it is taken in a later term.  Since these changes have only been in place for two years, there has not yet been enough time to thoroughly evaluate whether these changes have had a positive impact on student performance on understanding and applying political philosophy related concepts.  Since students usually take POLS 331 in their junior or senior years, it will take several additional years in order to throughly examine the link between stronger foundations in the introductory courses and improvements in understanding and applying political philosophical concepts  of POLS 331.
In 2011/12 academic year, there was a turnover in faculty teaching POLS 331.  Due to this transition, some of the components of the course and the consequential assessment examination items were reconsidered by the program faculty.  For the Fall 2012/Spring 2013 version of the assesment examnination, the assessment examination items were modified in order to reflect the updated version of the Political Philosophy course which has been offered since Fall 2011. 
In the previous academic year (2011/12), program faculty expressed concern that the low number of items—six items—in this subset makes it more difficult for students to meet the standard in this (Political Philosophy) subset than in the other two subsets (which both have significantly higher numbers of items).  In August 2012, program faculty discussed whether either modifying the expected outcome or the number of items would be warranted in order to make the standards for success on this indicator more comparable to the standards of success for the other two indicators of student success.  Program faculty decided not to change either the number of items or the standard for success for the Political Philosophy items for the 2012/13 academic year.  However, the discussion will be revisited in August 2013 for the 2013/14 academic year.
Academic Year 2011/12:

Out of 7 Seniors, 57% (4 Seniors) scored above 50 (median score=67) on subscore 3.  
The results indicate the even though the expected outcome was partially met, a majority of seniors are obtaining a basic knowledge of political philosophies.  While this year's performance level (partially met standard) on the indicator is somewhat below last year's (2011/12) performance level (met standard), it still represents both an improvement over the performance levels in previous years (2010/11 and earlier when the standard was not met) and some sustained improvement in performance level as compared to last year's (2010/11) performance level (met standard).  Item analysis shows that the most frequently missed items fit into a very wide variety of categories--modern political thought (43% answered item correctly), American political thought (14% answered item correctly) and Ideology/Marxism-Leninism (43% answered item correctly).  However, the percentage of students who answered the Marxism-Leninism  item correctly (43%) in 2011/12 was both very comparable to the percentage of students who answered the Marxism-Leninism item correctly in the previous academic year (46%) and thus reflected sustained improvement in student performance in this area.
Program faculty believe that a contributing factor to the partially met performance level of this item is the low number of items--six items--in this subset as compared to the other subsets.  Given both the small number of items and the requirement that a student has to get more than 50 percent---four items correct--it would be more difficult for this standard to be met than the standards of the other two scores to be met.  Further, the relatively low number of students in the POLS 499 Capstone Senior Course who took the assessment examination--only seven students--may have made it even more difficult to meet the standard with regard to the expected outcome on the understanding political philosophies indicator.   In August 2012, program faculty will discuss whether either modifying the expected outcome or the number of items would be warranted in order to make the standards for success on this indicator more comparable to the standards of success for the other two indicators of student success.
In 2011/12 academic year, there was a turnover in faculty teaching POLS 331.  Due to this transition, the main components of the course and the consequential assessment examination items will be reconsidered by the new instructor and the rest of the the program faculty.  If necessary, assessment examination items will be modified in order to reflect the updated version of the Political Philosophy course which will be offered in Fall 2012.
Several recently made program changes may have contributed to the sustained level of improvement in obtaining a basic knowledge of political philosophies.  However, it is too soon to draw a definitive link between these changes and the results.  In 2010/11, program faculty initiated the program change of strongly encouraging students to take POLS 200 (Introduction to Political Science) by the end of the Sophomore year if possible.  In doing so, students get an introductory exposure to political philosophy early in their major program.  Then, when students take POLS 331 (Political Philosophy) during their junior or senior years, they can get a reinforcement of the philosophical concepts learned earlier and have a basis on which to learn more advanced political philosophical concepts.  However, it is still too soon to draw any conclusions about the connection between this program change and student performance since this change was initiated only one year before (2010/11) the graduating seniors took their assessment examinations.  
A program change for 2011/12 was that all Political Science majors must make a C or higher in both POLS 101(American National Government) and POLS 103 (Introduction to World Politics).  Program faculty have reasoned that by requiring a higher standard of performance in these two introductory courses, POLS majors will be better equipped with basic political science and government knowledge.  Having a better grasp of this basic knowledge may enable them to improve their understanding and application of the political philosophy related concepts that are taught in POLS 331(Political Philosophy), when it is taken in a later term.  Since these changes have only been in place for a year, there has not yet been enough time to evaluate whether these changes have had a positive impact on student performance on understanding and applying political philosophy related concepts.  Since students usually take POLS 331 in their junior or senior years, it will take several years in order to examine whether  stronger foundations in the introductory courses lead to improvements in understanding and applying political philosophical concepts  of POLS 331.
Academic Year 2010/11:  
Out of 13 Seniors, 77% (10 Seniors) scored above 50(median score=60) on subscore 3.  

The results indicate that the majority of seniors met the expected outcome and are performing well with respect to obtaining a basic knowledge of political philosophies.  Further, this year's  performance level on this indicator is an improvement over last year's performance level when the standard was not met.  
There are several factors that may have contributed to the observed level of improved performance.  Some of the improved performance on the political philosophy section of the assessment examination appears to be the reflection of an improved level of student performance on the item assessing a basic knowledge of Marxism-Leninism.  Item analysis shows that a higher percentage of students correctly answered the Marxism-Leninism item correctly in 2010/11 than did so 2009/10.  In 2010-11, about 46% of the seniors answered the item correctly while in 2009/10, only about 25% seniors answered the item correctly.  The item-analysis further revealed a slight improvement in student performance on the classical political thought item.  In 2010/11, 54% of the seniors answered the item correctly while in 2009/11 about 42% seniors answered the item correctly.  Further, student improvements on the Marxism-Leninism item may have been in part the result of a program change which was made with regard to improving student understanding of basic political philosophies.  Beginning 2009/10, program faculty began increasing course coverage on the Marxism-Leninism unit in both POLS 200 (Introduction to Political Science) and POLS 331 (Political Philosophy) in order to increase student learning in this topic area.  Program faculty will continue to monitor future performance on assessment exam items pertaining to these areas of increased course coverage.  Program faculty have also carried out the program change of increasing course coverage on American Political Thought.  However, we are unable to examine student performance in light of this change at the present time due to the fact that the American Political Thought item on the assessment examination was determined to need revision and so was eliminated from the assessment examination for 2010/11.  Finally, another factor which may have contributed to the improved level of performance on this indicator is the relativey high level of academic performance of some members of this senior class.  Half of the seniors taking the assessment examination had grade point averages above 3.0, and a third of them had grade point averages of 3.5 or above.  Given the relatively high levels of academic performance of many of these students, this cohort may have been somewhat more academically prepared to gain and retain a better understanding of basic political philosophies when they took POLS 331 and POLS 200 than were some other cohorts.
In 2010/11, program faculty initiated the program change of strongly encouraging students to take POLS 200 (Introduction to Political Science) by the end of the Sophomore year if possible.  In doing so, students get an introductory exposure to political philosophy early in their major program.  Then, when students take POLS 331 (Political Philosophy) during their junior or senior years, they can get a reinforcement of the philosophical concepts learned earlier and have a basis on which to learn more advanced political philosophical concepts. It is too soon to examine any connection between this program change and student performance since this change was initiated during the same academic year (2010/11) that the graduating seniors demonstrated their knowledge of basic political philosophies by taking their assessment exams.  
In addition to continuing to enforcing the previously made program changes discussed above, program faculty has decided to initiate a new program change for 2011/12 which may help improve future student performance in understanding basic political philosophies.  The new program change for 2010/11 is that all POLS majors must make a C or higher in both POLS 101(American National Government) and POLS 103(Introduction to World Politics).  Program faculty have reasoned that by requiring a higher standard of performance in these two introductory courses, POLS majors will be better equipped with basic political science and government knowledge.  Having a better grasp of this basic knowledge may better enable them to understand and apply the political philosophical concepts that are taught when POLS 331 (Political Philosophy) is taken in a later term.
Academic Year 2009-10:

Out of 19 Seniors, 37%(7 Seniors) scored above 50 (median score=50) on subscore 3.

The standard was not met and the results suggest that the majority of seniors are not obtaining a basic knowledge of political philosophies according to the specified expected outcomes.  However, we note that since there are relatively few items (only six items) in this subscore set as opposed to the number of items (twenty or more) in other subscore sets, it is much more difficult to meet the expected standard with respect to this small subscore set.  Thus, program facultly plan to continue to monitor this situation to see if the small subscore set continues to contribute to the difficulty of meeting the standard in the political philisophy subset.  If such is the case, program faculty will re-visit the idea of whether the expected standard is too high given the small number of items in the political knowledge subscore.  Further, program faculty will also re-visit the idea of whether the number of items in the political knowledge subscore need to be adjusted.  
An item analysis of the assessment examination section measuring a basic knowledge of political philosophies revealed that a large percentage of seniors who took the assessment exam incorrectly answered the item assessing a basic knowledge of the political philosophy of Marxism-Leninism.  About 70 percent of the seniors incorrectly answered this item, which is similar to the student level of performance on the Marxism-Leninism item in 2008/09.  However, only about 40 percent of the seniors incorrectly answered the item pertaining to American Political Thought.  This is a significant improvement over the student performance level on the American Political Thought item in 2008/09.  During 2009/10 POLS instructors increased course coverage on the American Political Thought and Marxism-Leninism units in order to improve student learning on those topics.  Political Philosophy topics pertaining to American Political Thought and Marxism-Leninism are covered in POLS 331 (Political Philosophy) and (at an introductory level) in POLS 200 (Introduction to Political Science). 
Program faculty will make a program change for 2010/11 in part to assist in students' attainment of a basic knowledge of political philosophy.  Several political science classes, POLS 200 (Introduction to Political Science) and POLS 331(Political Philosophy), cover  political philosophy topics.  POLS 200, which explores various subfields of the discipline, introduces the student to political philosophy at elementary level. POLS 331 is an upper level course which covers political philosophy at its main focus.  Program faculty, during Freshmen, Sophomore and Transfer advising sessions will strongly encourage and explicitly advise students to take the department's introductory courses during their first two years of study if possible.  One of those introductory classes is POLS 200.  If this course is taken by the end of the second year of study, then students will have gotten at least an early, introductory exposure to political philosophy early during their major program.  Then, during the junior or senior years, when they take POLS 331, the goal is for them to get both reinforcement of the basic political philosophy concepts learned earlier and to learn more advanced philosophical concepts.  Essentially, if students at least gain exposure to a few basic concepts of political philosophy early in their major programs, this may provide for a better foundation on which they can base later knowledge about political philosophy in the latter years of program study.
Academic Year 2008/2009:

Out of 22 Seniors, 32% (7 Seniors) scored above 50 (median score =50) on subscore 3.
The results suggest that the majority of seniors are not obtaining a basic knowledge of political philosophies according to the specified expected outcomes.  However, we note that since there are relatively few items (only six items) in this subscore set as opposed to the other subscore sets (twenty or more items), it is more difficult to meet the expected standard with respect to this small subscore set.  Thus, program faculty plan to monitor this situation in the future to see if it the small subscore set continues to contribute to the difficulty of meeting the standard in the political philosophy subset.  If such is the case, program faculty will re-visit the idea of whether the expected standard is too high given the small number of items in the political knowledge subscore. 

An item analysis of the assessment examination section measuring a basic knowledge of political philosophies revealed that a large percentage of seniors who took the assessment exam incorrectly answered items assessing a basic knowledge of political philosophies pertaining to American Political Thought and Marxism-Leninism.  At least two thirds of the seniors incorrectly answered three items pertaining to American Political Thought and Marxism-Leninism.  Political Philosophy topics pertaining to American Political Thought and Marxism-Leninism are covered in POLS 331 (Political Philosophy) and (at an introductory level) in POLS 200 (Introduction to Political Science).  POLS 200 (Introduction to Political Science) and POLS 331(Political Philosophy) instructors will increase course coverage (amount of time spent and assignments given) on the American Political Thought and Marxism-Leninism units in order to increase student learning in those philosophical topics.


	
	4.
	Academic Year 2012/13:

The item is an indirect measure of the program goal as a self-reported level of competency on the attainment of knowledge in most of the generally-recognized areas of the discipline.  Out of 6 graduating seniors who took the exit survey (in Fall 2012 and Spring 2013), 100% evaluated their level of competency on the program goal (demonstrating skills essential for success in careers related to political science) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.67.  These results suggest that the graduating seniors responding to the survey believed they had attained knowledge in most of the generally-recognized areas of the discipline. 
The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:

In both Fall 2011 and Spring 2012, we attempted to gather the exit survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of survey data.  First, the Fall 2011 exit survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about 16 graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the exit survey.  During this course they are given several oral reminders in class about the importance of completing the exit survey in addition to being sent the standard email reminder of the importance of completing the exit survey.    Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the exit survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the exit survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:
The item is an indirect measure of the program goal as a self-reported level of competency on the attainment of knowledge in most of the generally-recognized areas of the discipline.  Out of 9 graduating seniors who took the exit survey (in Fall 2010 and Spring 2011), 89% evaluated their level of competency on program goal (the demonstration of knowledge in most of the generally-recognized areas of the discipline) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.56.  These results suggest that the vast majority of the graduating seniors believed they had attained knowledge in most of the generally-recognized areas of the discipline.
The survey response rate of 75% was considered good and program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students.
Academic Year 2009/10:

The item is an indirect measure of the program goal as a self-reported level of competency on the attainment of knowledge in most of the generally-recognized areas of the discipline.

Out of 10 graduating seniors who took the exit survey (in Fall 2009 and Spring 2010), 100% evaluated their level of competency on program goal(the demonstration of knowledge in most of the generally-recognized areas of the discipline) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.4.

Academic Year 2008/09:

The item is an indirect measure of the program goal as a self-reported level of competency on the attainment of knowledge in most of the generally-recognized areas of the discipline.
Out of 14 graduating seniors who took the exit survey (in Fall 2008 and Spring 2009), 100% evaluated their level of competency on program goal (the demonstration of knowledge in most of the generally-recognized areas of the discipline) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.4.  

Overall, the exit survey results suggest that the graduating seniors who took the survey believed that they had attained knowledge in most of the generally-recognized areas of the discipline. 

The response rate (over 60%) was much improved over last year's response rate.  However, we will continue to try to communicate to the students why it is important for them to complete the survey.


	
	Sum
	Academic Year 2012/13:

Given that expected outcomes were met for all indicators, students appear to be performing well on the goal of demonstrating knowledge in most of the generally recognized areas of the field.

In Fall 2012, program faculty reviewed the appropriateness of assessment items and made necessary revisions to the exam.  First, faculty revised "time sensitive" items that needed to be updated to reflect recent changes in the political world.  Also, program faculty revised assessment exam items that needed to be modified in order to reflect changes made in topics emphasized in courses due to the dynamic nature of the political science field.  New theoretical approaches and discoveries concerning political phenomena do affect what particular topics are emphasized in the classes on which the assessment examination is based.  Finally, faculty modified most of the assessment examination items pertaining to political philosophy in order to reflect a modified version of the course—POLS 331 (Political Philosophy)—which had been taught since the 2011/12 academic year.  The modifications are related to faculty turnover regarding the POLS 331 course which has been in place since the 2011/12 academic year.  
Academic Year 2011/12:

Given that the expected outcome for indicators #'s 1 and 2 were fully met, students are performing well on the goal of demonstrating knowledge in most of the generally recognized areas of the field.  However, failure to fully meet the expected outcome for indicator #3 suggests there is room for improvement with regard to the goal of demonstrating knowledge in the recognized area of political philosophy.
During the two weeks before classes begin in August 2012, program faculty will review the appropriateness of assessment items and make revisions to the examination if necessary.  First, faculty will examine whether any "time sensitive" items need to be updated to reflect recent changes in the political world. Also, program faculty will examine whether any assessment exam items needed to be modified in order to reflect changes made in topics emphasized in courses due to the dynamic nature of the political science field.  New theoretical approaches and discoveries concerning political phenomena do affect what particular topics are emphasized in the classes on which the assessment examination is based.  Further, faculty will examine whether any assessment examination items need to be changed to reflect changes made in topics emphasized in courses due to faculty turnover which will take place in the 2011/12 academic year.
Academic Year 2010/11:

Given that expected outcomes were fully met for all indicators, students appear to be performing well on the goal of demonstrating knowledge in most of the generally recognized areas of the field.  

During the two weeks before classes begin in August 2011, program faculty reviewed the appropriateness of assessment items.  First, faculty examined whether any "time sensitive" items needed to be updated to reflect recent changes in the political world. Also, program faculty examined whether any assessment exam items needed to be modified in order to reflect changes made in topics emphasized in courses due to the dynamic nature of the political science field.  New theoretical approaches and discoveries concerning political phenomena do affect what particular topics are emphasized in the classes on which the assessment examination is based.  Further, faculty examined whether any assessment examination items need to be changed to reflect changes made in topics emphasized in courses due to faculty turnover which will take place in for the 2011/12 academic year.  No modifications were determined to be necessary for the assessment exammination for the 2011/12 academic year.
During the two weeks before classes began in August 2010, program faculty reviewed the appropriateness of the assessment examination items and made several revisions.  Two “time sensitive” items were updated to reflect changes in the political world.  At a later date(Spring 2011), one item was removed from the exam because faculty deemed the structure of the item to be flawed.  Finally, no modifications to assessment examination items were deemed necessary to reflect either changes made in course topics.

In August 2010, during the two weeks before classes began, program faculty reexamined whether assessment examination items were categorized under the appropriate student learning outcomes.  Faculty reviewed the alignment of the assessment exam items with the various student learning outcomes and concluded that these alignments were meaningful and so we decided not to alter them.

Two slightly different versions of the Assessment Examination (Versions A and B) have been given in the two previous academic years in order to account for changes in the topics covered in several classes due to faculty member turnover.  However, in August 2010, program facultly decided that it would not be necessary to administer two versions of the Assessment Examination in the 2010/11 academic year due to recent stabilization in program faculty who taught the classes on which the assessment examination is based.
Academic year 2009/10:

Given that expected outcomes #'s 1, 2, and 4 were fully met, students are performing well on the goal of demonstrating knowledge in most of the generally recognized areas of the field.  However, failure to meet the expected outcome #3 suggests there is also significant room for improvement with regard to the goal of demonstrating knowledge in the recognized area of political philosophy.
During the two weeks before classes begin in August 2010, program faculty will review the appropriateness of assessment items and make revisions to the examination if necessary.  First, faculty will examine whether any "time sensitive" items need to be updated to reflect recent changes in the political world. Also, program faculty will examine whether any assessment exam items needed to be modified in order to reflect changes made in topics emphasized in courses due to the dynamic nature of the political science field.  New theoretical approaches and discoveries concerning political phenomena do affect what particular topics are emphasized in the classes on which the assessment examination is based.  Further, faculty will examine whether any assessment examination items need to be changed to reflect changes made in topics emphasized in courses due to faculty turnover which for the 2010/11 academic year.
In August 2009, during the two weeks before classes began, program faculty reexamined whether assessment examination items were categorized under the appropriate student learning outcomes.  Faculty reviewed the alignment of the assessment exam items with the various student learning outcomes and concluded that these alignments were meaningful and so we decided not to alter them.

Two slightly different versions of the Assessment Examination (Versions A and B) were given in 2009/10 in order to account for changes in the topics covered in several classes due to faculty member turnover.  In August 2010, program facultly will decide whetheror  not it will be necessary to give both versions of the assessment exam again in 2010/11.
.
Academic Year 2008/09:

Given that expected outcome #1 was partially met and expected outcome #3 was not met, there is significant room for improvement with regard to the goal of demonstrating knowledge in most of the generally-recognized areas of the discipline.

During the two weeks before classes began in August 2009, program faculty reviewed the appropriateness of assessment items and revised portions of the assessment exam accordingly.  First, faculty examined whether any "time sensitive" items needed to be updated to reflect recent changes in the political world.  For instance, one item pertaining to who occupies the office of secretary of state was changed to reflect the change in that position due to the new presidential administration.  Second, program faculty examined what was learned about student learning both from the previous year's assessment exam results and from the program changes that resulted from those assessment results.  We determined that one exam item needed to be deleted and replaced by another item in order to reflect a program change that we are making as a result of the previous year's assessment exam results.  The increased attention that will be given to the American Political Thought unit in the POLS 331 course (as a result of the program change referred to above in the discussion of the results section of Indicator 3) led us to change one assessment exam item in order to reflect this program change.  Third, program faculty examined whether any assessment exam items needed to be modified in order to reflect changes made in topics emphasized in courses due to the dynamic nature of the political science field.  New theoretical approaches and discoveries concerning political phenomena do affect what particular topics are emphasized in the classes on which the assessment examination is based.  Faculty decided that no items needed to be changed for this reason.  Another assessment examination item was changed in order to reflect course content due to faculty turnover.
In August 2009, during the two weeks before classes began, program faculty reexamined whether assessment examination items were categorized under the appropriate student learning outcomes.  Faculty reviewed the alignment of the assessment exam items with the various student learning outcomes and concluded that these alignments were meaningful and so we decided not to alter them.
Two slightly different versions of the Assessment Examination (Versions A and B) were given in 2008/09 in order to account for changes in the topics covered in several classes due to faculty member turnover.  In August 2009, program facultly tentatively decided to give both versions of the assessment exam again in 2009/10 due to faculty member turnover if is deemed to be necessary.
In August 2009, program faculty reexamined the student learning outcomes derived from the program goal.  Since we concluded that the student learning outcomes are among the observable skills that students should be able to demonstrate if they have attained the goal, we did not  make any changes to our student learning outcomes.


	Outcomes
	Indicator of Success Evaluation
	Indicator of Success Score

	
	1.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	2.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	3.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	4.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	Additional Resources Required to Achieve or Sustain Results
	$0.00
     


II. Unit/Program Goal: Political science majors will demonstrate political analysis skills
	Strategic Goal Supported
	 FORMDROPDOWN 


	Indicator of Success/ Student Learning Outcome

AND

Summary of Data
	Indicator/

Learning Outcome
	AY(1) 

2012-2013

	AY(5) 

2008-09

	AY(4)
2009-10

	AY(3)
2010-11

	AY(2)
2011-12


	
	1.
	Percentage of students demonstrating the ability to identify and critique the main points of political discourse by achieving a total score of 3 or more points across all three (organization, mechanics, and content) categories of the POLS 101 Critical Thinking Paper Scoring Rubric (Measure 1)
	100%
(7/7)

	85%

(178/210)

	85%

(11/13)

	100%

(8/8)

	93%

(14/15)


	
	2.
	Percentage of students demonstrating the ability to identify and critique the main points of political discourse  by achieving a total score of 5 or  more points across all five (thesis/topic, references, organization, mechanics, and content) categories of the POLS 103 Critical Thinking Scoring Rubric (Measure 2)
	100%

(12/12))

	71%

(53/75)

	62%

(8/13)


	100%

(8/8)

	93%

(13/14)


	
	3.
	Percentage of students demonstrating the ability to understand the factors that have affected their political development through achieving a total score of 80 or more points on the political autobiography
	75%

(9/12)

	100%

(22/22)

	79%

(15/19)

	86%

(12/14)

	100%

(7/7)


	
	4.
	Percentage of students demonstrating the ability to identify and critique the main components of their own political ideology through achieving a total score of 80 points on the political autobiography
	75%

(9/12)

	100%

(22/22)

	79%

(15/19)

	85%

(12/14)

	100%

(7/7)


	
	5.
	Percentage of students indicating they are equipped with political analysis skills by reporting at least a 4 out of 5 on a self-reported competency scale
	100%

(6/6)

	93%

(13/14)

	90%

(9/10)

	89%

(8/9)

	No data

available


	Assessment Instrument(s) and Frequency of Assessment
	Instrument
	Frequency

	
	1.
	POLS 101 Critical Thinking Paper Rubric
	Fall and Spring Semesters in POLS 101 (American National Government)

	
	2.
	POLS 103 Critical Thinking Paper Rubric 
	Fall and Spring Semesters in POLS 103 (Introduction to World Politics)

	
	3.
	Political Autobiography (given in POLS 499 Capstone Seminar) 
	Fall Semesters in POLS 499 (Capstone Seminar)

	
	4.
	Political Autobiography (given in POLS 499 Capstone Seminar)
	 Fall Semesters in POLS 499 (Capstone Seminar)

	
	5.
	Exit Survey item (self-reported level of political analysis skills) 
	Fall and Spring semesters to graduating seniors (using Blackboard)

	Expected Outcome
	Met

(3)
	Partially Met

(2)
	Not Met

(1)

	
	1.
	(Beginning 2009/10), at least 70% achieve a total score of 3 or more  points across all three categories (organization, mechanics and content) on the POLS 101 Critical Thinking Paper Scoring Rubric
(Through 2008/09, at least 70% score 70 points or more on the paper)

	(Beginning 2009/10), between 50% and less than 70% achieve a total score of 3 or more  points across all three categories (organization, mechanics and content) on the POLS 101 Critical Thinking Paper Scoring Rubric
(Through 2008/09, between 50% and 70% score 70 points or more on the paper)

	(Beginning 2009/10), less than 50% achieve a total score of 3 or more  points across all three categories (organization, mechanics and content) on the POLS 101 Critical Thinking Paper Scoring Rubric
(Through 2008/09, less than 50% score 70 points or more on the paper)


	
	2.
	(Beginning 2009/10), at least 70% achieve a total score of 5 or more  points across all five categories (thesis/topic, references, organization, mechanics and content) on the POLS 103 Critical Thinking Paper Scoring Rubric
(Through 2008/09, at least 70% score 70 points or more on the paper)

	(Beginning 2009/10), between 50% and less than 70% achieve a total score of 5 or more  points across all five categories (thesis/topic, references, organization, mechanics and content) on the POLS 103 Critical Thinking Paper Scoring Rubric
(Through 2008/09, between 50% and 70% score 70 points or more on the paper)

	(Beginning 2009/10), less than 50% achieve a total score of 5 or more points across all five categories (thesis/topic, references, organization, mechanics and content) on the POLS 103 Critical Thinking Paper Scoring Rubric
(Through 2008/09, less than 50% score 70 points or more on the paper)


	
	3.
	(Beginning 2009/10), at least 70% score 80 points or more on the political autobiography
(Through 2008/09, at least 70% score 70 points or more on the political autobiography)

	(Beginning 2009/10), between 50% and less than 70% score 80 points or more on the political autobiography
(Through 2008/09, between 50% and 70% score 70 points or more on the political autobiography)

	(Beginning 2009/10), less than 50% score 80 points or more on the political autobiography
(Through 2008/09, less than 50% score 70 points or more on the political autobiography)


	
	4.
	(Beginning 2009/10), at least 70% score 80 points or more on the political autobiography
(Through 2008/09, at least 70% score 70 points or more political autobiography)

	(Beginning 2009/10), between 50% and less than 70% score 80 points or more on the political autobiography
(Through 2008/09, between 50% and 70% score 70 points or more on the political autobiography)

	Beginning 2009/10, less than 50% score 80 points or more on the political autobiography
(Through 2008/09, less than 50% score 70 points or more on the political autobiography)


	
	5.
	At least 70% score at least a 4 on a 5-point self-reported competency scale.
	Between 50% and 70% score at least a 4 on a 5-point  self-reported competency scale
	Less than 50% score at least a 4 on a self-reported competency 5-point scale

	Review of Results and Actions Taken
	1.
	Academic Year 2012/13:

Out of 7 students, 100% (7 students) achieved a total score of 3 or more points across all three categories (organization, mechanics, and content) of the POLS 101 Critical Thinking Paper Scoring Rubric.
The students have demonstrated the ability to identify and critique the main points of political discourse by having fully met the expected outcome on the POLS 101 Critical Thinking Papers.
Academic Year 2011/12:

Out of 15 students, 93% (14 students) achieved a total score of 3 or more points across all three categories (organization, mechanics, and content) of the POLS 101 Critical Thinking Paper Scoring rubric. 
The students have demonstrated the ability to identify and critique the main points of political discourse by having fully met the expected outcome on the POLS 101 Critical Thinking Papers.
Academic Year 2010/11:

Out of 8 students, 100% (8 students) achieved a total score of 3 or more points across all three categories (organization, mechanics, and content) of the POLS 101 Critical Thinking Paper Scoring rubric.
The students have demonstrated the ability to identify and critique the main points of political discourse by having fully met the expected outcome on the POLS 101 (American National Government) Critical Thinking Papers.

Academic Year 2009/10:

Out of 13 students, 85% (11 students) achieved a total score of 3 or more points across all three categories (organization, mechanics, and content) of the POLS 101 Critical Thinking Paper Scoring rubric.
The majority of the students have demonstrated the ability to identify and critique the main points of political discourse by having fully met the expected outcome on the POLS 101 (American National Government) Critical Thinking Papers.

Notice that the number of students on whom we report data for the POLS 101 critical thinking papers is significantly lower than in the previous two years.  This is mainly because program faculty, beginning 2009/10, extract the Political Science majors from the non-majors when assessing student performance on these assignments, which occur in POLS 101.  POLS 101 (American National Government) is both an introductory course and a general education class which typically has a significant number of students enrolled who are non-Political Science majors.  Program faculty came to the consensus that in classes such as these, analyzing the data of the Political Science majors alone provides us with a more accurate picture of the performance levels of Political Science majors in the program.  Another factor which contributes (although to a lesser extent) to the lower number of students used for data analysis is that we had to waive our previous requirement of all POLS 101 courses having a critical thinking paper requirement during Fall 2009.  This requirement was waived due to the establishment of two large-enrollment sections of POLS 101 in which it was not feasible for instructors of those courses to assign and grade critical thinking paper assignments from all students.  
Academic Year 2008/09:

Out of 210 students, 85% (178 students) scored 70 points or more on the POLS 101 critical thinking paper.

A majority of the students have demonstrated the ability to identify and critique the main points of political discourse by having met the standard on the POLS 101 (American National Government) Critical Thinking Papers.

Given that we have received good early returns with respect to meeting our expected outcomes on critical thinking papers, we have decided to make several improvements to our program   First, we have established Critical Thinking paper requirements for all Freshmen level classes (POLS 101 and POLS 103) in the Political Science program in order to help increase student ability to identify and critique the main points of political discourse.  Also, piloting these papers in all of the Freshmen level introductory classes will aid us in seeing where the learning gaps are over a longer span of time.  Second, we have established some type of writing assignment (in the form of a paper) as a requirement in all political science courses in order for students to receive continuous practice regarding political analysis throughout the political science program.
Despite receiving good early returns with regard to student performance on the POLS 101 critical thinking papers, program faculty decided to develop a scoring rubric for POLS 101 critical thinking papers for 2009/10 (see Summary).  Program faculty did this during the two weeks in August 2009 before classes began.  Program faculty decided to begin using the rubric in in 2009/10 order to gain a better understanding of where learning gaps are and to further identify strengths and weaknesses regarding students' political analysis skills of identifying and critiquing the main points of political discourse.


	
	2.
	Academic Year 2012/13:

Out of 12 students, 100% (12 students) achieved a total score of 5 or more across all five categories (thesis/topic, organization, mechanics, references, and content) of the POLS 103 (Introduction to World Politics) Critical Thinking Paper Scoring Rubric.
These results indicate that the students are performing well with regard to identifying and critiquing the main points of political discourse through writing the POLS 103 Critical Thinking Paper.  Further, these results indicate continued improvement (with respect to performance levels observed in both 2011/12 and 2010/11) in the overall level of student performance on this indicator.  
Further, an examination of average student scores on rubric categories shows a significant increase in student performance levels on the mechanics category (Avg=1.25) for the current academic year (2012/2013) as compared to student performance levels on the mechanics category in the two previous academic years (Avg=0.71 in 2011/12 and Avg=1.12 in 2010/11).  An examination of average student scores also shows sustained improvement in student performance levels on the content category (Avg=1.25) for the current academic year (2012/13) as compared to student performance levels on the content category in the previous academic year (Avg=1.29 for 2011/12).
Given the observed improvement in student levels of performance in identifying and and critiquing the main points of political discourse through writing a critical thinking paper, program faculty have decided to continue to enforce several recently made program changes.  One change (initiated in 2010/11) that will be continued involves increasing the amount of attention given to grammar/mechanics related issues that have been observed as common problems for students in previous POLS 103 introductory courses.  Program faculty executed this change by making a proofreading checklist (written by English dept. faculty) available on Blackboard for students to utilize in writing the POLS 103 Critical Thinking Paper.

The other recently made program change (initiated in 2011/12) that program faculty will continue is providing a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center.  Given the returns on improvements in the overall levels of student performance and the improvement in mechanics and sustained improvement in content, we are encouraged to continue with these changes. (The intention is to enable the tutors to better assist students in constructing the content, revising the mechanics, utilizing the references and improving the overall quality of their writing assignments.)
Academic Year 2011/12:

Out of 14 students, 93% (13 students) achieved a total score of 5 or more across all five categories (thesis/topic, organization, mechanics, references, and content) of the POLS 103 (Introduction to World Politics) Critical Thinking Paper Scoring Rubric.

These results indicate that the students are performing well with regard to identifying and critiquing the main points of political discourse through writing the critical thinking paper.  Further, these results indicate continued improvement (in addition to the improvement observed in 2010/11) in the overall level of student performance on this indicator. 

Further, an examination of average student scores on rubric categories show an increase  in student performance levels on the content category (Avg=1.29) for the current academic year (2011/12) as compared to student performance levels on the content category in the two previous academic years (Avg=1.13 in 2010/11 and Avg=0.92 in 2009/10).
However, as was the case in the two previous academic years (2010/11 and 2009/10), an examination of the average student scores on each of the five categories of the POLS 103 Critical Thinking Paper Rubric reveals that student performance was still relatively lower on the mechanics (Avg=0.71)  and content  (Avg=1.29) categories than on the thesis(Avg=2.00) and organization (Avg=1.43) categories.  In the current academic year, student performance on referenes (Avg=1.29) was also relatively lower than performances on the thesis(Avg=2.00) and organization (avg=1.43) categories.

Given both the observed improvements in student levels of performance and areas that still need strengthening regarding identifying and critiquing the main points of political discourse through writing a critical thinking paper, program faculty have decided to continue to enforce two previously made program changes.  One of those previously made program changes (initiated in 2010/11) is increasing the amount of attention given to grammar/mechanics related issues that have been observed as common problems for students in previous POLS 103 introductory courses.  Program faculty executed this change by making a proofreading checklist (written by English dept. faculty) available on Blackboard for students to utilize in writing the Critical Thinking Paper.  Program faculty will continue to monitor whether any connection exists between levels of student performance in light of this program change.  It may still be too early to establish the effectiveness of the change on student performance on the critical thinking papers.

The other previously made program change (initiated in 2011/12) that program faculty will continue for the upcoming academic year is providing a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center.  Given that this program change has only been in place for one academic year, we believe that it is too early to draw conclusions about its impact on student performance on the content, mechanics, references, or overall quality of their writing assignments.  However, given the initial returns of improvements in the overall levels of student performance and the improvement in content, we are encouraged to continue with these changes. The intention is to enable the tutors to better assist students in constructing the content, revising the mechanics, utilizing the references and improving the overall quality of their writing assignments.  

The previously made program change of decreasing the amount of time between when the specific course content on which the critical thinking paper is based is covered and when students have to apply that content by writing the paper may have led to some of the improvement in student performance on the content portion of the POLS 103 Critical Thinking paper in 2011/2012.  However, given that program faculty is considering piloting a new version of the critical thinking paper for 2012/13, this program change may not be continued in the 2012/13 academic year.
Academic Year 2010/11:

Out of 8 students, 100% (8 students) achieved a total score of 5 or more across all five categories (thesis/topic, organization, mechanics, references, and content) of the POLS 103 (Introduction to World Politics) Critical Thinking Paper Scoring Rubric.

The results indicate that the students are performing well with regard to identifying and critiquing the main points of political discourse through writing the critical thinking paper.  Further, student performance on this indicator has improved significantly since last year.  These results reveal a significant increase in the percentage of students who demonstrated the ability over the percentage of students (68%) who demonstrated this ability in 2009/10.

As was the case in 2009/10, an examination of average student scores on each of the five categories of the POLS 103 Critical Thinking Paper Scoring Rubric reveals that student performance was lower on the mechanics (Avg=1.13) and content (Avg=1.13) categories than in the other categories (thesis/topic: Avg=2, references: Avg=1.63, and organization: Avg=1.75).   However, 2010/11 student performance levels in all five categories were higher than what they had been in 2009/10.  

Given observed improvements in student levels of performance regarding critiquing the main points of political discourse through writing a critical thinking paper based on the retentive reading of course-related materials, program faculty have decided to (1) continue to enforce two previously made program changes and to (2) initiate an additional program change for 2011/12.  One previously made program change that program faculty will continue is to decrease the amount of time between when the specific course content on which the critical thinking paper is based is covered and when students have to apply that content by writing the paper.  This action may have led to some of the improvement in student performance on the content portion of the POLS 103 Critical Thinking paper in 2010/11.  The next previously made program change that program faculty will continue to enforce in 2011/12 is to increase the amount of attention given to grammar/mechanics related issues that have been observed as common problems for students in previous POLS 103 introductory courses.  Program faculty executed this change by making a proofreading checklist (written by English dept. faculty) available on Blackboard for students to utilize in writing the Critical Thinking Paper.  This change may have led to some of the improvement in student performance on the mechanics portion of the POLS 103 Critical Thinking Paper in 2010/11.

Next, given that students are still performing lower on the content and mechanics portions of the POLS 103 Critical Thinking Paper than the other portions, an additional program change will be made for the 2011/12 academic year.  Program faculty have also discussed how to continue to encourage the improvements of students in identifying and critiquing the main points of political discourse, and have decided to provide a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center.  The intention is to enable the tutors to better assist students in constructing the content, revising the mechanics and improving the overall quality of their writing assignments.
Academic Year 2009/10:

Out of 13 students, 62% (8 students) achieved a total score of 5  or more points across all five categories(thesis/topic, organization, mechanics, references, and content) of the POLS  103 Critical Thinking Paper Scoring  Rubric.
Although the expected outcome was only partially met, a majority of the students have demonstrated the ability to identify and critique the main points of political discourse.  An examination of average student scores on the five categories of the critical thinking scoring rubric reveals that students performed lower on the mechanics (Avg=0.62) and content (Avg=0.92) categories than on the other categories (thesis/topic=1.77, references=1.08, organization=1.38). 
In an attempt to improve student ability to identify and critique the main points of political discourse through improving performance levels on the mechanics portion of the POLS 103 critical thinking paper, a program change will be made for 2010/2011. In POLS 103, program faculty will increase the amount of attention given to mechanics/grammar related issues that have been observed as common problems for students in previous POLS 103 introductory classes.   Such information will be presented to students before students execute the POLS 103 critical thinking paper assignment.
In an attempt to improve student ability to identify and critique the main points of political discourse through improving performance levels on the content portion of the POLS 103 critical thinking paper, a program change will be made for 2010/2011.  In POLS 103, program faculty has decided to decrease the amount of time between when the specific course content on which the critical thinking paper is based is covered and when students have to apply that content by writing the critical thinking paper.  Program faculty believe that a shorter period of time between coverage of specific course content and when students have to write the critical thinking paper will better enable students to apply the content they will have recently learned in a critical thinking manner.
Notice that the number of students on whom we report data for the POLS 103 (World Politics) critical thinking papers is significantly lower than in the previous two years.  This is mainly because program faculty, beginning 2009/10, extract the Political Science majors from the non-majors when assessing student performance on these assignments, which occur in POLS 103.  POLS 103 (World Politics) is an introductory course and a general education class which typically has a significant number of students enrolled who are non-Political Science majors.  Program faculty came to the consensus that in classes such as these, analyzing the data of the Political Science majors alone provides us with a more accurate picture of the performance levels of Political Science majors in the program.  Another factor which contributes to the lower number of students used for data analysis is that we only report data for Spring 2010.  This was due to the fact that since the POLS 103 Critical Thinking Scoring Rubric had not been previously used and was somewhat more complex than the POLS 101 Critical Thinking Scoring Rubric (had five categories instead of three). We piloted the POLS 103 Critical Thinking Paper Scoring Rubric during the Fall Semester 2009 and then applied it fully during Spring Semester 2010.
Academic Year 2008/09:

Out of 75 students, 71% (53 students) scored 70 points or more on the POLS 103 critical thinking paper.
A majority of the students have demonstrated the ability to identify and critique the main points of political discourse by having met the standard on the POLS 103 (World Politics) Critical Thinking Papers.

Given that we have received good early returns with respect to meeting our expected outcomes on critical thinking papers, we have decided to make several improvements to our program   First, we have established Critical Thinking paper requirements for all Freshmen level classes (POLS 101 and POLS 103) in the Political Science program in order to help increase student ability to identify and critique the main points of political discourse.  Also, piloting these papers in all of the Freshmen level introductory classes will aid us in seeing where the learning gaps are over a longer span of time.  Second, we have established some type of writing assignment (in the form of a paper) as a requirement in all political science courses in order for students to receive continuous practice regarding political analysis throughout the political science program.

Despite receiving good early returns with regard to student performance on the POLS 103 critical thinking papers, program faculty decided to develop a scoring rubric for POLS 103 critical thinking papers for 2009/10 (see Summary).  Program faculty did this during the two weeks in August 2009 before classes began.  Program faculty decided to begin using the rubric in 2009/10 in order to gain a better understanding of where learning gaps are and to further identify strengths and weaknesses regarding students' political analysis skills of identifying and critiquing the main points of political discourse.
Due to faculty turnover, in academic year 2008/09, POLS 103 critical thinking paper assignment was used as the POLS 103 writing assignment in place of the POLS 103 point/counterpoint  paper.


	
	3.
	Academic Year 2012/13:

Out of 12 students, 75% (9 students) scored 80 points or more on the political autobiography.  The average score was 85.67 points.

The results of the POLS 499 Political Autobiographies suggest that the seniors have a significant understanding of the factors that have affected their political development.

Despite having received good returns on student performance on the POLS 499 Political Autobiography paper assignment for multiple assessment cycles, program faculty plan to develop a scoring rubric for the assignment to be used beginning the 2013/14 academic year.  The scoring rubric will help faculty better identify strengths and weaknesses regarding students understanding of the factors that have affected their political development.
Academic Year 2011/12:

Out of 7 students, 100% scored 80 points or more on the political autobiography.  The average score was 87.57 points.
The results of the POLS 499 Political Autobiographies suggest that the seniors have a significant understanding of the factors that have affected their political development.

Academic Year 2010/11:

Out of 14 students, 85% scored 80 points or more on the political autobiography.  The average score was 85 points.

The results of the POLS 499 Political Autobiographies suggest that the majority of the seniors have a significant understanding of the factors that have affected their political development.

Academic Year 2009/10:

Out of 19 students, 79% scored 80 points or more on the political autobiography.  The average score was 83.68 points.
The results of the POLS 499 Political Autobiographies suggest that the majority of the seniors have a significant understanding of the factors that have affected their political development.
Moreover, note that the seniors still fully met the standard regarding understanding the factors affecting their political development despite the fact that the current academic year's standard is higher than the one used in recent years.  Back in August 2009, we raised the standard on the expected outcome for the POLS 499 Political Autobiography due to our reasoning that a strong majority of upper level students who are about to graduate should be able to attain above satisfactory achievement on an introspective course paper such as the political autobiography in which they have to demonstrate an understanding of the factors that affected their own political development.  For 2009/10, our expected outcome was changed to "at least 70% will score 80 points or more on the political autobiography" from the previous standard of "at least 70% will score 70 points or more on the political autibiography."  Given the present results, program faculty are encouraged to retain this higher standard for the next academic year.
Academic Year 2008/09:

Out of 22 students, 100% scored 70 points or more on the political autobiography.  The average score was 87 points.
The results of the POLS 499 Political Autobiographies suggest that the vast majority of the seniors have a significant understanding of the factors that have affected their political development.

During the two weeks before classes began in August 2009, program faculty considered raising the standard on the expected outcome for the upper level course paper, the POLS 499 Political Autobiography.  All of the Seniors in POLS 499 met the expected outcome in 2008/09.  Program faculty questioned whether the expected outcome was an appropriate one considering that these were graduating seniors enrolled in an upper level course.  Alternatively, we discussed the possibility that the current standard may indeed be an appropriate one given the notion that a strong majority of students in an upper level division political science course should be able to obtain satisfactory achievement, at least 70 points, on an introspective paper such as a political autobiography in which they have to understand the factors that have afffected their own political development.  Ultimately, we decided to raise the standard on the expected outcome for the POLS 499 Political Autobiography due to our reasoning that a strong majority of upper level students who are about to graduate should be able to attain above satisfactory achievement on an introspective course paper such as the political autobiography.  For 2009/10, our expected outcome will be "at least 70% will score 80 points or more on the political autobiography."


	
	4.
	Academic Year 2012/13:

Out of 12 students, 75% (9 students) scored 80 points or more on the political autobiography.  The average score was 85.67 points.
The results of the POLS 499 Political Autobiographies suggest that the vast majority of the seniors are able to identify and critique the main components of their own political ideology (such as self-placement on an ideological spectrum, core beliefs that structure one's world view, in-depth description of one's political self, and impact of political socialization agents on one's political self).

Despite having received good returns on student performance on the POLS 499 Political Autobiography paper assignment over multiple assessment cycles, program faculty plan to develop a scoring rubric for the assignment to be used beginning the 2013/14 academic year.  The scoring rubric will help faculty better identify strengths and weaknesses regarding students’ ability to identify and critique the main components of their own political ideology.
Academic Year 2011/12:

Out of 7 students, 100% scored 80 points or more on the political autobiography.  The average score was 87.57.

The results of the POLS 499 Political Autobiographies suggest that the vast majority of the seniors are able to identify and critique the main components of their own political ideology(such as self-placement on an ideological spectrum, core beliefs that structure one's world view, in-depth description of one's political self, and impact of political socialization agents on one's political self).
Academic Year 2010/11:

Out of 14 students, 85% scored 80 points or more on the political autobiography.  The average score was 85 points.

The results of the POLS 499 Political Autobiographies suggest that the vast majority of the seniors are able to identify and critique the main components of their own political ideology(such as self-placement on an ideological spectrum,core beliefs that structure one's world view, in-depth description of one's political self, and impact of political socialization agents on one's political self.)
Academic Year 2009/10:

Out of 19 students, 79% scored 80 points or more on the political autobiography.  The average score was 83.68 points.
The results of the POLS 499 Political Autobiographies suggest that the vast majority of the seniors are able to identify and critique the main components of their own political ideology (such as self-placement on an ideological spectrum, core beliefs that structure one’s world view, in-depth description of one's political self and impact of political socialization agents on one's political self).
Moreover, note that the seniors still fully met the standard regarding identifying and critiquing the main components of their own political ideology despite the fact that the current academic year's standard is higher than the one used in recent years.  Back in August 2009, we raised the standard on the expected outcome for the POLS 499 Political Autobiography due to our reasoning that a strong majority of upper level students who are about to graduate should be able to write an introspective course paper such as the political autobiography in which they have to critique the main components of their own political ideology.  For 2009/10, our expected outcome was changed to "at least 70% will score 80 points or more on the political autobiography" from the previous standard of "at least 70% will score 70 points or more on the political autibiography."  Given the present results, program faculty are encouraged to retain this higher standard for the next academic year.
Academic Year 2008/09:

Out of 22 students, 100% scored 70 points or more on the political autobiography.  The averages score was 87 points.
The results of the POLS 499 Political Autobiographies suggest that the vast majority of the seniors are able to identify and critique the main components of their own political ideology (such as self-placement on an ideological spectrum, core beliefs that structure one’s world view, in-depth description of one's political self and impact of political socialization agents on one's political self).

During the two weeks before classes began in August 2009, program faculty considered raising the standard on the expected outcome for the upper level course paper, the POLS 499 Political Autobiography.  All of the Seniors in POLS 499 met the expected outcome in 2008/09.  Program faculty questioned whether the expected outcome was an appropriate one considering that these were graduating seniors enrolled in an upper level course.  Alternatively, we discussed the possibility that the current standard may indeed be an appropriate one given the notion that a strong majority of students in an upper level division political science course should be able to obtain satisfactory achievement, at least 70 points, on an introspective paper such as a political autobiography in which they have to identify and critique the main components of their own political ideology.  Ultimately, we decided to raise the standard on the expected outcome for the POLS 499 Political Autobiography due to our reasoning that a strong majority of upper level students who are about to graduate should be able to attain above satisfactory achievement on an introspective course paper such as the political autobiography.  For 2009/10, our expected outcome will be "at least 70% will score 80 points or more on the political autobiography." 


	
	5.
	Academic Year 2012/13:

The item is an indirect measure of the program goal as a self-reported level of political analysis.

Out of 6 graduating seniors who took the exit survey (in Fall 2012 and Spring 2013), 100% evaluated their level of competency on the program goal (being equipped with skills of  political analysis) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.83.  These results suggest that the graduating seniors responding to the survey believed they had attained political analysis skills.
The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:

In both Fall 2011 and Spring 2012, we attempted to gather the exit survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of survey data.  First, the Fall 2011 exit survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about 16 graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the exit survey.  During this course they are given several oral reminders in class about the importance of completing the exit survey in addition to being sent the standard email reminder of the importance of completing the exit survey.  Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the exit survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the exit survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

The item is an indirect measure of the program goal as a self-reported level of political analysis.
Out of 9 graduating seniors who took the exit survey (in Fall 2010 and Spring 2011), 89% evaluated their level of competency on program goal(being equipped with skills of  political analysis) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.56.  These results suggest that the vast majority of the graduating seniors believed they had attained knowledge in most of the generally-recognized areas of the discipline.

The survey response rate of 75% was considered good and program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students.
Academic Year 2009/10:

This item is an indirect measure of the program goal as a self-reported level of political analysis.

Out of 10 graduating seniors (from Fall 2009 and Spring 2010) who took exit survey, 90%(9 seniors) evaluated their level of competency on program goal (being equipped with skills of political analysis) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.4.
The results from the self-reported competency levels in the Exit Survey suggest that the majority of the graduating seniors believe they are equipped with political analysis skills.  This finding is consistent with the findings of other forms of assessment pertaining to this goal.  Further, the exit survey results indicate a continued improvement in students' perceived levels of political analysis skills as compared to those measured several years ago (2007/08).
Program faculty is monitoring data related to the previously made program change of opening up the political science curriculum so that students can be encouraged to gain more political analysis skills by taking POLS 382 (Quantitative Research for Public Administration).  To allow this change, we eliminated the requirement of taking (and earning a "C" or above) in MATH 211(Introduction to Statistical Methods) as a pre-requisite for enrolling in POLS 382.  In Spring 2010, two out of three students enrolled in POLS 382 in had not previously taken MATH 211 and both of those students received A's in the POLS 382 course.  This supports our theory that MATH 211 does not serve as an very effective pre-requisite for POLS 382.  This further supports the previously made program change of no longer having MATH 211 as a math requirement for taking POLS 382 but instead allowing students to choose from among various math courses to fulfil their general education math requirement. Further, program faculty will continue to encourage students to take POLS 382, the research methods class in the political science department in order to enhance to their political analysis skills. Essentially, this change involved opening up the political science curriculum so that students can gain more political analysis skills through being encouraged to take POLS 382--the political science department's research methods course.  
The Exit Survey's moderate response rate (over 50%) was only slightly less than last year's (2008/09) response rate.  During the current academic year (2009/10), program faculty emphasized the importance of completing the exit survey to graduating seniors through verbal announcements in the Capstone Senior Seminar class and through email communication on Blackboard.  Program faculty will continue to underscore the importance of completing the exit survey to the graduating seniors in the program.  During the two weeks before classes begin in  August 2010, program faculty will discuss the recent response rates of the exit survey and the method of survery administration.  Currently, completion of the exit survey is voluntary. However, if low response rates should prove to be a problem in the near future, program faculty will consider either making the survey a requirement in either the POLS 499 or modifying the method in which survey is given.
Academic Year 2008/2009:

This item is an indirect measure of the program goal as a self-reported level of political analysis.

Out of 14 graduating seniors (from Fall 2008 and Spring 2009) who took exit survey, 93%(13 seniors) evaluated their level of competency on program goal (being equipped with skills of political analysis) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.1

The results from the self-reported competency levels in the Exit Survey suggest that a majority of the graduating seniors believe they are equipped with political analysis skills.  This finding is consistent with the findings of other forms of assessment pertaining to this goal.
Exit survey results from this year reveal having met the standard (at least 70% of the seniors reported at least a 4 on a 5 point self-reported competency scale on the goal) with regard to the goal of being equipped with political analysis skills.  However, in recent past findings from Spring of 2007, the average self-reported competency level on this goal was one of the lower scoring goals on the exit survey at 4.0.  Also, data from the POLS 382 (a research methodology course called Quantitative Research for Public Administration) class from Spring 2009 (the most recent semester in which the class was taught), revealed that the grade received in MATH 211(Introduction to Statistical Methods I) did not appear to have an effect on the performances of students in POLS 382.  All but one student entered POLS 382 having previously received a “C” in MATH 211, but there was significant variability in the grades received from POLS 382.   These two findings suggest that Math 211 is not contributing to students’ political analysis skills as previously intended.  The faculty has changed the political science program so that students will be able to choose from among the math classes that are approved under the general education curriculum.  Further, students will be encouraged to take POLS 382, the research methodology class in the political science department in order to enhance to their political analysis skills. Essentially, this change involves opening up the political science curriculum so that students can gain more political analysis skills through being encouraged to take POLS 382--the political science department's research methods course.  Program faculty will monitor exit survey results and performances in POLS 382 to see if there is any improvement in students’ political analysis skills over time.
The response rate(over 60%) was much improved over last year's response rate.  However, we will continue to try to communicate to the students why it is important for them to complete the survey.


	
	Sum
	Academic Year 2012/13:

Given that they have met the expected outcomes on the five indicators of success for this goal, the majority of the students are demonstrating significant political analysis skills. 
Academic Year 2011/12:

Given that they have met the expected outcomes on the five indicators of success for this goal on which data was reported, the majority of the students are equipped with significant political analysis skills.
Academic Year 2010/11:

Given that they have met the expected outcomes on all four indicators of success of this program goal, the  majority of the students are equipped with significant political analysis skills.
Academic Year 2009/10:
Data indicate that the vast majority of the students are equipped with some significant political analysis skills since they have met expected outcomes on all four indicators of success of this program goal.
Academic Year 2008/09:

Data indicate that the vast majority of the students are equipped with some significant political analysis skills since they have met expected outcomes on all three indicators of success of this program goal. 


	Outcomes
	Indicator of Success Evaluation
	Indicator of Success Score

	
	1.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	2.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	3.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	4.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	5.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	Additional Resources Required to Achieve or Sustain Results
	$0.00
     


III. Unit/Program Goal: Political science majors will demonstrate skills essential for success in careers related to political science
	Strategic Goal Supported
	 FORMDROPDOWN 


	Indicator of Success/ Student Learning Outcome

AND

Summary of Data
	Indicator/

Learning Outcome
	AY(1)
2012-13

	AY(5) 

2008-09

	AY(4)
2009-10

	AY(3)
2010-11

	AY(2)
2011/12


	
	1.
	Percentage of students demonstrating oral presentation skills by achieving a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS 499 on the Career Presentation Rubric
	100%

(11/11)

	100%

(20/20)

	100%

(16/16)

	86%

(13/13)

	100%

(7/7)


	
	2.
	Percentage of students demonstrating their political science knowledge in work environments by receiving a "satisfactory" rating on job performance criteria from worksite supervisor
	 100%
(6/6)


	95%

(19/20)

	100%

(15/15)

	100%

(15/15)

	100%

(3/3)


	
	3.
	Percentage of students demonstrating research competency by achieving a total score of 4 or more across all four categories (organization, content, references/citations, and mechanics) on the POLS 345 American Foreign Policy Research Paper Rubric (Measure 1)
	60%

(6/10)

	93%

(27/29)

	85%

(11/13)

	91%

(10/11)

	83%

(5/6)


	
	4.
	Percentage of students demonstrating research competency through receiving a "satisfactory" rating on job performance criteria from worksite supervisor (Measure 2)
	100%

(6/6)

	95%

(19/20)

	100%

(15/15)

	100%

(15/15)

	100%

(3/3)


	
	5.
	Percentage of students indicating that they possess skills essential for success in careers related to political science by reporting at least a 4 out of 5 on a self-reported competency scale
	100%

(6/6)

	79%

(11/14)

	90%

(9/10)

	89%

(8/9)

	No data

available


	Assessment Instrument(s) and Frequency of Assessment
	Instrument
	Frequency

	
	1.
	Capstone Seminar (POLS 499) “Career” Presentation Rubric 
	Fall semesters in POLS 499 (Capstone Seminar)

	
	2.
	POLS  490 Internship Evaluation Survey 
	Every Fall and Spring semester in POLS 490 (POLS Internship)

	
	3.
	
(Beginning 2010/11)POLS 345 American Foreign Policy Position Research Paper Rubric)
(Through 2009/10, POLS 345 American Foreign Policy Paper)


	When POLS 345 (American Foreign Policy) is offered or at least every three semesters

	
	4.
	POLS 490 Internship Evaluation Survey
	Every semester in POLS 490 (POLS Internship)

	
	5.
	Exit Survey item (a self-reported level of competency)
	Fall and Spring semesters to graduating seniors (using Blackboard)

	Expected Outcome
	Met

(3)
	Partially Met

(2)
	Not Met

(1)

	
	1.
	(Beginning 2010/11), at least 80%  achieve a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS 499 Career  Presentation Rubric
At least 80% score 70 points or more on presentation

	(Beginning 2010/11), between 60% and less than 80%  achieve a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS 499 Career  Presentation Rubric
Between 60% and 79% score 70 points or more on presentation

	(Beginning 2010/11), less than 60% achieve a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS 499 Career  Presentation Rubric
Less than 60% score 70 points or more on presentation


	
	2.
	At least 70% receive a “satisfactory” rating on job performance criteria from worksite supervisor
	Between 50% and less than 70% receive a “satisfactory” rating on job performance criteria from worksite supervisor
	Less than 50% receive a “satisfactory” rating on job performance criteria from worksite supervisor

	
	3.
	(Beginning 2010/11), at least 70% achieve a total score of 4 or more points across four categories (organization, content, references/citations, and mechanics) on the POLS 345 Policy Position Research Paper Rubric
At least 70% score 70 points or more on research paper 

	(Beginning 2010/11), between 50% and 70%  achieve a total score of 4 or more points across four categories (organizaion, content, references/citations, and mechanics) on the POLS 345 Policy Position Research Paper Rubric

Between 50% and 70% score 70 points or more on research paper

	(Beginning 2010/11), less than 50% achieve a total score of 4 or more points across four categories (organization, content, references/citations, and mechanics) on the POLS 345 Policy Position Research Paper Rubric
Less than 50% score 70 points or more on research paper


	
	4.
	At least 70% receive a “satisfactory” rating on job performance criteria from worksite supervisor
	Between 50% and less than 70% receive a “satisfactory” rating on job performance criteria from worksite supervisor
	Less than 50% receive a “satisfactory” rating on job performance criteria from worksite supervisor

	
	5.
	At least 70% score at least a 4 on a 5-point self-reported competency scale 
	Between 50% and 70% score at least a 4 on a 5-point  self-reported competency scale
	Less than 50% score at least a 4 on a self-reported competency 5-point scale

	Review of Results and Actions Taken
	1.
	Academic Year 2012/13:

Out of 11 seniors, 100% (11 students) scored 80 total points or more across all three categories (handout, organization/style, content) of the POLS 499 Career Presentation Scoring Rubric.
These results indicate that the seniors are performing well with respect to gaining oral presenatation skills.

Academic Year 2011/12:

Out of 7 seniors, 100% scored 80 total points or more aross all three categories (handout, organization/style, content) of the POLS 499 Career Presentation Scoring Rubric.
These results suggest that the seniors are performing well with respect to gaining oral presentation skills.

Academic Year 2010/11:

Out of 13 seniors, 100% scored 80 total points or more points across all three categories (handout,organization/style,content) of the POLS 499 Career Presentation Scoring Rubric.  
These results suggest that the seniors are performing well with respect to gaining oral presentation skills.
In August 2010, program faculty decided to raise the standard on the expected outcome for the upper level course presentation—the POLS 499 Career Website Oral Presentation.  Beginning 2010/11, at least 80 percent of students would be required to achieve a total score of 80 points (as opposed to the previous requirement of 70 points) or more across all three categories of the POLS 499 Career Presentation Rubric in order to meet the standard.  Program faculty reasoned that a higher standard was appropriate on this assignment in large part because it is an oral presentation being given by graduating seniors.  Program faculty also took the students’ high degree of past success on the assignment under consideration.
Academic Year 2009/10:

Out of 16 seniors, 100% scored 70 points or more on the POLS 499 oral (career website) presentation.  The average score was 91 points.  Results from the presentation suggest that the vast majority of seniors are performing well with respect to gaining oral presentation skills.
In August 2010, before classes began, program faculty will discuss raising the standard on the expected outcome for the upper level course presentation--POLS 499 Career Website Oral Presentation due to several posssibilities.  Given the very high degree of success--all of the seniors scored 70 points or more on the POLS 499 Career Website Oral presentation (with the average score being a 91 points)--program faculty will discuss whether the current expected outcome is an appropriate one for an oral presentation by seniors.  Alternatively, program faculty will discuss the possibility that the current expected outcome that 80% of seniors should be able to deliver a satisfactory oral presentation may be a very appropriate one for graduating seniors.  
Academic Year 2008/09:

Out of 20 seniors, 100% scored 70 points or more on the POLS 499 oral (career website) presentation.  The average score was 91 points.
Results from the career website presentation suggest that vast majority of seniors are performing well with respect to gaining oral presentation skills.

During the two weeks prior to classes beginning in August 2009, program faculty revised the scoring rubric for the POLS 499 Career Website Presentation.  Despite the positive performance of the seniors on the career website presenations, we modified the POLS 499 Career Website Presentation grading rubric so that more weight would be given to the organization/style components of the presentation than was given to those components in the previous rubric.  This change will encourage an even higher caliber of student performance on the career website oral presentation, which is used as a means of assessing oral presentation skills.  Consequently, this change will further encourage student learning with regard to the goal of demonstrating oral presentation skills, which are essential for them to have successful careers in political science.

In August 2009, before classes began, program faculty considered raising the standard on the expected outcome for upper level course presentation--POLS 499 Career Website Oral Presentation due to several posssibilities.  Given the very high degree of success, all of the seniors scored 70 points or more on the POLS 499 Career Website Oral presentation (with the average score being a 91 points), program faculty discussed whether the current expected outcome is an appropriate one for an oral presentation by seniors.  Alternatively, program faculty discussed the possibility that the current expected outcome that 80% of seniors should be able to deliver a satisfactory oral presentation may be a very appropriate one for graduating seniors.  Program faculty also reasoned that given that this was the first academic year that the career website oral presentation was used as an assessment of a skill that would enable them to be successful in political science-related careers, it may take several cycles of measuring the oral presentation skills in order to discern which of the aforementioned scenarios appears to be the most likely.  Further, faculty preferred to wait until data on student performance on the oral presentations based on the newly revised grading rubric (referred to above) becomes available before modifying the expected learning outcome standards.  Hence, program faculty decided not to raise the standard on the expected outcome for the POLS 499 Career Website Presentation.


	
	2.
	Academic Year 2012/13:

Out of 6 interns, 100% (6 interns) received a "satisfactory" rating on job peformance criteria from worksite supervisor.
The successful job performances of the interns suggest that they are demonstrating their political science knowledge in work environments successfully.

The department has received very positive returns with regard to successful completion of the internships for multiple cycles of assessment.  Partly due to such high success rates, program faculty has decided to make a program change which involves piloting an expansion of the internship program which offers special non-internship “experiential learning” opportunities to students.  Such opportunities would allow students to be placed in various settings in which they would participate in activities associated with various aspects of careers related to politics and government. These experiences will provide students with numerous opportunities to apply both their political science knowledge and their research skills in the work environment.  By participating in some of these “experiential learning” activities, students could also earn EYE credits in Lander’s EYE program, which could count towards earning an EYE Award at graduation.  The department has already begun piloting this program and will continue to pilot the program in the 2013/14 academic year.  Four students participated in an experiential learning (non-internship) opportunity during Summer 2012.  Those students attended various activities at the Democratic National Convention Pre-Convention Activities in Charlotte, North Carolina through a special program sponsored by Winthrop University which was offered for college students from across the state.
In Summer 2012, the department piloted an expansion to the internship program that involved the addition of a special component which would allow majors to intern at the South Carolina State Legislature during the month of May.  Students could get first hand experiences in dealing with legislators, staff members, committees, executive agencies, and the legislative process.  The experience would provide student swith numerous opportunities to apply their political science knowledge and research skills in the work environment.  One student successfully completed this special internship during Summer 2012.   However, department faculty has put the pilot project  on hold and will not pursue it for Summer 2013.  Although the first experience was very successful, this opportunity does pose several complications.  The internship is located in Columbia and does not have any provisions for housing or transportation costs, so it is likely to be appealing and feasible only to students who are both interested in that particular type of internship placement and live within a reasonable distance of the Columbia area.  Progam faculty will  re-evaluate the possibility of continuing involvement with this program in the future.
Academic Year 2011/12:

Out of 3 interns, 100% (3) received a "satisfactory" rating on job performance criteria from worksite supervisor.

The successful job performances of the interns suggest that they are demonstrating their political science knowledge in work environments successfully.

The department has received very positive returns with regard to successful completion of the internships for multiple cycles of assessment.  Partly due to such high success rates, program faculty has decided to make a program change which involves piloting an expansion of the internship progam.  This pilot expansion involves the addition of a special component to the internship program which will allow majors to intern at the South Carolina State Legislature during the month of May.  Through this internship students will have first hand experiences in dealing with legislators, staff members (such as the Clerk of the House), committees, executive agencies, and the legislative process.  Thus, this experience will provide students with numerous opportunities to apply their political science knowledge and research skills in the work environment.  Due to Lander’s schedule, the internship does not interfere with classes and allows for students to have a unique experience that has not been available before due to scheduling and distance.  The program will be piloted in Summer 2012.
The internship program piloted in Spring 2011 in which a team of interns would work for the same local government office on a specific research idea was discontinued in 2011/12 due to the retirement of the Political Science faculty member who served as Internship Coordinator.  Political Science Interns were supervised by non-Political Science faculty during Fall Semester 2011, and then by Political Science faculty(with the appointing of a new Political Science Internship Director) during Spring 2012.
Academic Year 2010/11:

Out of 15 interns, 100% (15) received a "satisfactory" rating on job performance criteria from worksite supervisor.  
The successful job performances of the interns suggest that they are demonstrating their political science knowledge in work environments successfully.
In 2008/09, program faculty conceived of a special component to the internship program in which a select group of students would work as a team in performing a specific research idea for a local government office.  This program was piloted in Spring Semester 2011.  A team of three interns worked with the Greenwood County Manager and the County Attorney to document the legislative authority of special tax districts.  The internship supervisor evaluated this effort to have been successful in that through applying their political science knowledge and research skills in the work environment, the internship team produced a document with valuable information pertaining to Greenwood County’s tax districts.  Despite the success of this program, it is unclear when or whether it will be continued since the current internship director is retiring and internships for the upcoming academic year (2011/12) will not be supervised by Political Science program faculty.
Academic Year 2009/10:

Out of 15 interns, 100% (15) received a “satisfactory” rating on job performance criteria from worksite supervisor.

The successful job performances of the vast majority of interns suggest that the vast majority of them are demonstrating their political science knowledge in work environments successfully
Academic Year 2008/09:

Out of 20 interns, 95% (19) received a “satisfactory” rating on job performance criteria from worksite supervisor.

The successful job performances of the vast majority of interns suggest that the vast majority of them are demonstrating their political science knowledge in work environments successfully.  

Thus far, we have met the standard by receiving positive returns on ratings of job performance criteria for internship.  The promising success of the job performances of the interns has been the incentive for the POLS program to pilot a special internship program that will provide additional opportunities for interns to apply their knowledge to work environments and develop their research competencies.  In the pilot program, teams of interns are utilized to perform a specific research idea for local governments.  These teams are involved in activities such as creating survey instruments, analyzing results and presenting results to elected and appointed officials.  It is the instructor’s preference that students participating in this pilot internship program either be concurrently enrolled in or have already taken POLS 382 (Quantitative Research for Public Administration).
Academic Year 2007/08:
Out of 9 interns, 89% (8) received a satisfactory rating on job performance criteria from worksite supervisor.

Data indicates that learning outcome of demonstrating political science knowledge to work environments is being met and that interns are doing a satisfactory job in their job placements.


	
	3.
	Academic Year 2012/13:

Out of 10 students, 60% (6 students) achieved a total score of 4 or more across four categories (organization, content, references/citations, and mechanics) of the POLS 345 American Foreign Policy Research Paper Rubric.
Although the expected outcome was only partially met, a majority of the students are demonstrating research competencies that are necessary to be successful in political science related fields.  An examination of average student  scores on the four categories of the scoring rubric reveals that students performed lower on the mechanics (Avg=0.50) and organization (Avg=1.00) categories than on the other categories (content=1.20 and research=1.20).
Given that students are performing lower in the mechanics and content portions of the POLS 345 American Foreign Policy Research Paper, several program changes will be made for the 2013/14 academic year in order to attempt to bring about improvement in student performance levels.  First, a copy of the POLS 345 Research Paper Assignment will be sent to the Writing center.  The intention is to enable the tutors to better assist students in revising the mechanics, constructing the content, and improving the overall quality of their writing assignments.  Second, the POLS 345 instructor will provide a list of "common grammatical errors" to students in order to assist them with improving the mechanics of their papers.  Finally, the instructor will provide students with some special "tips on organization" in order to aid them in writing better organized research papers.
Academic Year 2011/12:

Out of 6 students, 83% (5 students) achieved a total score of 4 or more points across four categories (organization, content, references/citations, and mechanics) of the POLS 345 American Foreign Policy Research Paper Rubric.
The performances on the POLS 345 (American Foreign Policy) Research paper suggest that the majority of the students are demonstrating significant research competencies that are necessary for successful careers in political science related fields.

In August 2011, program faculty decided not to raise the standard of achievement that students must demonstrate in order to meet the standard on the Policy Paper Research assignment.  This decision was based on the conclusion that the current standard is a reasonable one for upper level students considering both the complex nature and work expectations of the POLS 345 American Foreign Policy Research Paper assignment.
Academic Year 2010/11:

Out of 11 students, 91% (10 students) achieved a total score of 4 or more points across four categories (organization, content, references/citations, and mechanics) of the POLS 345 American Foreign Policy Position Research Paper Scoring Rubric.
The performances on the POLS 345 (American Foreign Policy) Position Research paper suggest that the majority of the students are demonstrating significant research competencies that are necessary for successful careers in political science related fields.
This was first year that the new POLS 345 Policy Position Research Paper rubric was used.  Program faculty are pleased that the rubric has peformed well in capturing student levels of performance on the most important components of the Policy Position Research Paper.  Program faculty plan to continue using the new rubric and applying it to future POLS 345 Policy Position Research Papers.  Further, in August 2011, program faculty will consider whether to increase the standard of achievement that students must demonstrate in order to meet the standard on the Policy Position Research Paper.   This consideration is based on the fact that since the course is an upper level course, students can reasonably be expected to perform at a higher standard across the four sections of the rubric.  
Academic Year 2009/10:

Out of 13 students, 85% (11 students) scored 70 points or more on the Research Paper.

The performances on the POLS 345 (American Foreign Policy) Research Paper suggest that the majority of the students are developing significant research competencies.
Notice that the number of students on whom we report data for the POLS 345 Research Paper is significantly lower than in the previous year.  This is partly because beginning 2009/10, program faculty extract the Political Science majors from the non-majors when assessing student performance on this assignment, which occurs in POLS 345.  POLS 345 (American Foreign Policy) is a general education class in which sometimes has a significant number of students enrolled who are non-Political Science majors.  Program faculty came to the consensus that when classes such as these have a significant number of non-Political Science majors, analyzing the data of the Political Science majors alone provides us with a more accurate picture of the performance levels of Political Science majors in the program.  
Program faculty had initially developed a grading rubric for the POLS 345 Research Paper in order to more systematically assess strengths and weaknesses in student performance with respect to demonstrating research competency for 2009/10.  However, due to some problems encoutered with the  rubric, program faculty decided to delay applying the rubic to the POLS 345 Research Paper and to instead pilot the rubric in Fall 2009.  During the two weeks prior to the beginning of classes in August 2010, program faculty will discuss the possibility of modifying the POLS 345 rubric so that it could be applied to the research papers during Fall 2010.
Academic Year 2008/09:

Out of 29 students, 93% (27 students) scored 70 points or more on the Research Paper.

The performances on the POLS 345 (American Foreign Policy) Research Paper suggest that the majority of the students are developing significant research competencies.

Due to turnover in faculty, the POLS 345 Research Paper took the place of the POLS 310 Research Paper (which was previously used in the 2007/08 Academic Year) in Fall 2008 and will continue to do so in the 2009/10 academic year.
During the two weeks in August prior to the beginning of classes, program faculty considered raising the standard on expected outcome for upper level course paper--POLS 345 Research Paper due to several possibilities.  Given the very high degree of success—93% students scored satisfactorily, 70 points or more, on the POLS 345 Research Paper, program faculty discussed whether the current expected outcome is an appropriate one considering that these are mostly upper class students enrolled in an upper level division course.  Also, program faculty discussed the possibility that while receiving a satisfactory score on the Research Paper may qualify one for merely meeting the expected outcome, such a peformance is not the equivalent of performing “above satisfactory” work.  Further, we discussed the possibility that the current standard may indeed be an appropriate one given the notion that a strong majority of students in an upper level division political science course should be able to demonstrate enough research competency to obtain at least satsifactory performance (at least 70 points) on a Research Paper.  As mentioned above, simply meeting the standard at the lowest level implies “satisfactory” work, but not “above satisfactory” work.  Program faculty ultimately decided not to raise the standard regarding the POLS 345 Research Paper for seveal reasons.  The POLS 345 instructor had only given the assignment once and felt it was better not to modify standards until more data would become available from giving the assignment additional times in the future.  Also, program faculty developed a grading rubric for the POLS 345 Research Paper in order to more systematically assess strengths and weaknesses in student performance with respect to demonstrating research competency through writing the research paper.


	
	4.
	Academic Year 2012/13:

Out of 6 interns, 100% (6 interns) received a "satisfactory" rating on job performance criteria from worksite supervisor.
The successful job performances of the interns suggest that they are developing significant research competencies.

The department has received very positive returns with regard to successful completion of the internships for multiple cycles of assessment.  Partly due to such high success rates, program faculty has decided to make a program change which involves piloting an expansion of the internship program which offers special non-internship “experiential learning” opportunities to students.  Such opportunities would allow students to be placed in various settings in which they would participate in activities associated with various aspects of careers related to politics and government. These experiences will provide students with numerous opportunities to apply both their political science knowledge and their research skills in the work environment.  By participating in some of these “experiential learning” activities, students could also earn EYE credits in Lander’s EYE program, which could count towards earning an EYE Award at graduation.  The department has already begun piloting this program and will continue to pilot the program in the 2013/14 academic year.  Four students participated in an experiential learning (non-internship) opportunity during Summer 2012.  Those students attended various activities at the Democratic National Convention Pre-Convention Activities in Charlotte, North Carolina through a special program sponsored by Winthrop University which was offered for college students from across the state.
In Summer 2012, the department piloted an expansion to the internship program that involved the addition of a special component which would allow majors to intern at the South Carolina State Legislature during the month of May.  Students could get first hand experiences in dealing with legislators, staff members, committees, executive agencies, and the legislative process.  The experience would provide student swith numerous opportunities to apply their political science knowledge and research skills in the work environment.  One student successfully completed this special internship during Summer 2012.   However, department faculty has put the pilot project  on hold and will not pursue it for Summer 2013.  Although the first experience was very successful, this opportunity does pose several complications.  The internship is located in Columbia and does not have any provisions for housing or transportation costs, so it is likely to be appealing and feasible only to students who are both interested in that particular type of internship placement and live within a reasonable distance of the Columbia area.  Progam faculty will  re-evaluate the possibility of continuing involvement with this program in the future.
Academic Year 2011/12:

Out of 3 interns, 100% (3) received a "satisfactory" rating on job performance criteria from worksite supervisor.
The successful job performances of the interns suggest that they are developing significant research competencies.

The department has received very positive returns with regard to successful completion of the internships for multiple cycles of assessment.  Partly due to such high success rates, program faculty has decided to make a program change which involves piloting an expansion of the internship progam.  This pilot expansion involves the addition of a special component to the internship program which will allow majors to intern at the South Carolina State Legislature during the month of May.  Through this internship students will have firsthand experiences in dealing with legislators, staff members (such as the Clerk of the House), committees, executive agencies, and the legislative process.  Thus, this experience will provide students with numerous opportunities to apply their research skills in the work environment.  Due to Lander’s schedule, the internship does not interfere with classes and allows for students to have a unique experience that has not been available before due to scheduling and distance.  The program will be piloted in Summer 2012. 
The internship program piloted in Spring 2011 in which a team of interns would work for the same local government office on a specific research idea was discontinued in 2011/12 due to the retirement of the Political Science faculty member who served as Internship Coordinator.  Political Science Interns were supervised by non-Political Science faculty during Fall Semester 2011, and then by Political Science faculty (with the appointing of a new Political Science Internship Director) during Spring 2012.
Academic Year 2010/11:

Out of 15 interns, 100% (15) received a "satisfactory" rating on job performance criteria from worksite supervisor.  
The successful job performances of the interns suggest that they are developing significant research competencies.

In 2008/09, program faculty conceived of a special component to the internship program in which a select group of students would work as a team in performing a specific research idea for a local government office.  This program was piloted in Spring Semester 2011.  A team of three interns worked with the Greenwood County Manager and the County Attorney to document the legislative authority of special tax districts.  The internship supervisor evaluated this effort to have been successful in that through applying their research skills in the work environment, the internship team produced a document with valuable information pertaining to Greenwood County’s tax districts.  Despite the success of this program, it is unclear when or whether it will be continued since the current internship director is retiring and internships for the upcoming academic year (2011/12) will not be supervised by Political Science program faculty.
Academic Year 2009/10:

Out of 15 interns, 100% (15) received a "satisfactory" rating on job performance criteria from worksite supervisor.

The successful job performances of the vast majority of interns suggest that they are developing significant research competencies.

Academic Year 2008/09:

Out of 20 interns, 95% (19) received a “satisfactory” rating on job performance criteria from worksite supervisor.

The successful job performances of the vast majority of interns suggest that the vast majority of the interns are developing significant research competences.

Thus far, we have met the standard by receiving positive returns on ratings of job performance criteria for internship.  As mentioned earlier (in the second review of results section pertaining to applying political science knowledge to work environments), the promising success of the job performances of the interns has been the incentive for the POLS program to pilot a special internship program that will provide additional opportunities for interns to apply their knowledge to work environments and develop their research competencies.  In the pilot program teams of interns are utilized to perform a specific research idea for local governments.  These teams are involved in activities such as creating survey instruments, analyzing results and presenting results to elected and appointed officials.  It is the instructor’s preference that students participating in this pilot internship program either be concurrently enrolled in or have already taken POLS 382 (Quantitative Research for Public Administration).


	
	5.
	Academic Year 2012/13:

The item is an indirect measure of the program goal as a self-reported level of the ability to demonstrate the skills essential for success in careers related to political science.  Out of 6 graduating seniors who took the exit survey (in Fall 2012 and Spring 2013), 100% evaluated their level of competency on the program goal (demonstrating skills essential for success in careers related to political science) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.67.  These results suggest that the graduating seniors responding to the survey believed they had attained the skills essential for them to have successful careers related to political science.
The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:

In both Fall 2011 and Spring 2012, we attempted to gather the exit survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of survey data.  First, the Fall 2011 exit survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years (averaged about 16 graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the exit survey.  During this course they are given several oral reminders in class about the importance of completing the exit survey in addition to being sent the standard email reminder of the importance of completing the exit survey.   Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the exit survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the exit survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

This item is an indirect measure of the program goal of demonstrating the skills essential for success in careers related to political science.  Out of 9 graduating seniors who took the exit survey (in Fall 2010 and Spring 2011), 89% evaluated their level of competency on the goal of demonstrating skills essential for success in careers related to political science at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.22.  The vast majority of the graduating seniors believe that they are leaving the political science program with the skills essential for them to have successful careers.

The survey response rate of 75% was considered good and program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students
Academic Year 2009/10:

This item is an indirect measure of the program goal of demonstrating the skills essential for success in careers related to political science.
Out of 10 graduating seniors who took the exit survey(in Fall 2009 and Spring 2010), 90% (9 seniors) evaluated their level of competency on the goal of demonstrating skills essential for success in careers related to political science (worded on survey as demonstrating the broad training and the general competence in the discipline required to equip them for successful careers in professions related to political science) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.2.
A majority of the seniors believe they are leaving the political science program with the skills essential for them to have successful careers.

Academic Year 2008/09:

This item is an indirect measure of the program goal of demonstrating the broad training and the general competence in the discipline required equip them for succssful careers in professions related to political science.

Out of 14 graduating seniors who took the exit survey(in Fall 2008 and Spring 2009), 79% (11 seniors) evaluated their level of competency on program goal of demonstrating the broad training and the general competence in the discipline required to equip them for successful careers in professions related to political science) at at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.1.
The results suggest that a reasonable majority of graduating seniors believe that they have acquired the training and competence to equip them for successful careers related to political science.

The response rate(over 60%) was much improved over last year's response rate.  However, we will continue to try to communicate to the students why it is important for them to complete the survey.


	
	Sum
	Academic Year 2012/13:

Overall, given that the students fully met expected learning outcomes regarding four out of five indicators, a majority of the students are gaining the necessary skills for successful careers related to political science.  However, some improvement is warranted with regard to students' ability to demonstrate research competency through successfully writing a research paper.
Academic Year 2011/12:

Based on the findings that the students met expected learning outcomes on the four indicators on which data was reported, a strong majority of the students are gaining the necessary skills for successful careers related to political science.
Academic Year 2010/11:

Overall, based on the findings that the students met expected learning outcomes regarding all five indicators, a strong majority of students are gaining the necessary skills for successful careers related to political science.
Academic Year 2009/10:

Overall, based on the findings that the students met expected learning outcomes regarding all five indicators, a majority of the students are gaining the necessary skills for successful careers related to political science.
Academic Year 2008/09:

Overall, based on the findings that the students met expected learning outcomes regarding all six indicators, a majority of the students are gaining the necessary skills for successful careers related to political science.  

For the 2009/10 academic year, the program faculty has modified the wording of this goal so that it is more  simplfied and shorter in length.  However, the modified version of the goal will have the same basic meaning as the original version.  The modified version of the goal will be worded as "political science majors will demonstrate skills essential for success in careers related to political science."  Also, the program faculty plan to use the same indicators of success that were used to measure the original, 2008/09 version of the goal in order to measure the modified  2009/10 version of the goal.




	Outcomes
	Indicator of Success Evaluation
	Indicator of Success Score

	
	1.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	2.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	3.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	4.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	5.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	Additional Resources Required to Achieve or Sustain Results
	$0.00
Explanation 


IV. Unit/Program Goal: Political science majors will demonstrate effective citizenship 
	Strategic Goal Supported
	 FORMDROPDOWN 


	Indicator of Success/ Student Learning Outcome

AND

Summary of Data
	Indicator/

Learning Outcome
	AY(1) 

2012-2013

	AY(5)
2008-09

	AY(4)
2009-10

	AY(3)
2010-11

	AY(2)
2011-12


	
	1.
	Percentage of students engaging in citizenship-related activities by scoring at least a 4 out of 8 on the citizenship survey (Measure 1: voting and voter registration)
	100%

(6/6)

	64%

(4/6)

	69%

(11/16)

	78%

(7/9)

	No data

available


	
	2.
	Percentage of students engaging in citizenship- related actvities by scoring at least a 4 out of 8 on the citizenship survey (Measure 2: attending political events)  
	100%
(6/6)


	64%

(4/6)

	69%

(11/16)

	78%

(7/9)

	No data available

	
	3.
	Percentage of students engaging in citizenship-related activities by scoring at least a 4 out of 8 on the citizenship survey (Measure 3: community events).  
	100%

(6/6)

	64%

(4/6)

	69%

(11/16)

	78%

(7/9)

	No data available

	
	4.
	Percentage of students indicating the acquirement of the skills and knowledge that enable them to be effective citizens by reporting at least a 4 out of 5 on a self-reported competency scale
	100%

(6/6)

	100%

(14/14)

	100%

(10/10)

	100%

(9/9)

	No data available

	Assessment Instrument(s) and Frequency of Assessment
	Instrument
	Frequency

	
	1.
	“Citizenship” survey given as part of the Exit Survey 
	Spring Semesters to graduating seniors (using Blackboard)

	
	2.
	“Citizenship” survey given as part of the Exit Survey 
	Spring Semesters to graduating seniors (using Blackboard)

	
	3.
	“Citizenship” survey given as part of the Exit Survey 
	Spring Semesters to graduating seniors (using Blackboard)

	
	4.
	Exit Survey item (a self-reported level of skills and knowledge)
	Fall and Spring semesters to graduating seniors (using Blackboard)

	Expected Outcome
	Met

(3)
	Partially Met

(2)
	Not Met

(1)

	
	1.
	At least 70% score at least a 4 out of 8 on citizenship survey
	Between 50% and less than 70% score at least a 4 out of 8 on citizenship survey
	Less than 50% score at least a 4 out of 8 on citizenship survey

	
	2.
	At least 70% score at least a 4 out of 8 on citizenship survey
	Between 50% and less than 70% score at least a 4 out of 8 on citizenship survey
	Less than 50% score at least a 4 out of 8 on citizenship survey

	
	3.
	At least 70% score at least a 4 out of 8 on citizenship survey
	Between 50% and less than 70% score at least a 4 out of 8 on citizenship survey
	Less than 50% score at least a 4 out of 8 on citizenship survey

	
	4.
	At least 70% score at least a 4 on a 5-point self-reported competency scale 
	Between 50% and less than 70% score at least a 4 on a 5-point  self-reported competency scale
	Less than 50% score at least a 4 on a 5-point self-reported competency scale

	Review of Results and Actions Taken
	1.
	For the first three learning outcomes, we are assessing the demonstration of effective citizenship by examining students’ actual participation in various citizenship-related activities.  Given the nature of these citizenship-related activities, it is not feasible for us to directly observe students’ participation in them.  Therefore, we use students’ self-reports on the citizenship survey of their participation in citizenship-related activities in order to assess students’ demonstration of effective citizenship skills.
Academic Year 2012/13:

Out of 6 graduating seniors who took the citizenship survey (Fall 2012 and Spring 2013), 100% (6 seniors) scored at least 4 out of 8 on the citizenship survey.
The graduating seniors who took the survey revealed participation in a significant number of citizenship-related activities such as voter registration and voting.  The results reveal an increase in the level of participation of graduating seniors in these citizenship-related activities as compared to the results of the previous two academic years in which citizenship survey data was reported.
Note however that we are somewhat cautious in interpreting the level of increase in the level of participation in the citizenship-related activities due to the 50 percent response rate.  The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:
In both Fall 2011 and Spring 2012, we attempted to gather the citizenship survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of citizenship survey data.  First, the Fall 2011 citizenship survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about sixteen graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the citizenship survey.  During this course they are given several oral reminders in class about the importance of completing the citizenship survey in addition to being sent the standard email reminder of the importance of completing the citizenship survey.  Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone Seminar may have been more likely to complete the citizenship survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the citizenship survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

Out of 9 graduating seniors who took the citizenship survey (Fall 2010 and Spring 2011), 78% (7 seniors) scored at least at 4 out of 8 on the citizenship survey.

A majority of graduating seniors who took the survey revealed participation in a significant number of citizenship-related activities such as voter registration and voting.  Further, the 2010/11 results reveal a slight increase in the level of participation of graduating seniors in these citizenship-related activities as compared to the results of the previous two academic years.
The response rate (75%) to the citizenship survey is considered good by program faculty and is almost the same as the 2009/10 response rate.  Program faculty will continue to underscore the importance of completing the citizenship survey (through verbal announcements in the Capstone Seminar and through email communication on Blackboard) to the graduating seniors in the program.
Academic Year 2009/10:

Out  of 16 graduating seniors who took the citizenship survey (from Fall 2009 and Spring 2010), 69% (11 seniors) scored at least a 4 out of 8 on the citizenship survey.
Even though the expected outcome was only partially met with regard to participation in citizenship-related activities, a majority of graduating seniors who took the survey revealed participation in a significant number of citizenship-related activities such as voter registration and voting.
The response rate (over 80%) to the citizenship survey rose tremendously from what it had been during the previous academic year (2008/09).  During the current academic year (2009/10), program faculty emphasized the importance of completing the citizenship survey to graduating seniors through verbal announcements in the Capstone Senior Seminar class and through email communiciation on Blackboard.  Program faculty will continue to underscore the importance of completing the citizenship survey to the graduating seniors in the program.  Currently, completion of the citizenship survey is voluntary. However, if low response rates should prove to be a problem in the near future, program faculty will consider either making the survey a requirement in either the POLS 499 or modifying the method in which survey is given.
Academic Year 2008/09:

Out of 6 graduating seniors who took the citizenship survey from Spring 2009, 67% (4 seniors) scored at least a 4 out 8 on the citizenship survey. 
Even though the expected outcome standard was only partially met with regard to participation in citizenship-related activities, a majority of the graduating seniors who took the citizenship survey revealed participation in a significant number of citizenship-related activities such as voter registration and voting.

The low response rate to the citizenship survey may have contributed to the failure to fully meet the standard with regard to the citizenship survey.  Program faculty will take steps to increase the response rate for this survey in the 2009/10 academic year.  Program faculty will try to underscore the importance of completing the citizenship survey to the graduating seniors in the program.  Currently, completion of the citizenship survey is voluntary. However, if low response rates continue to be a problem in the near future, program faculty will consider making the survey a requirement in either the POLS 499 or other courses.




	
	2.
	Academic Year 2012/13:

Out of 6 graduating seniors who took the citizenship survey (Fall 2012 and Spring 2013), 100% (6 seniors) scored at least 4 out of 8 on the citizenship survey.

The graduating seniors who took the survey indicated participation in a significant number of citizenship-related activities such as attending political events.  The results reveal an increase in the level of participation of graduating seniors in these citizenship-related activities as compared to the results of the previous two academic years in which citizenship survey data was reported.

Note however that we are somewhat cautious in interpreting the level of increase in the level of participation in the citizenship-related activities due to the 50 percent response rate.  The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:

In both Fall 2011 and Spring 2012, we attempted to gather the citizenship survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of citizenship survey data.  First, the Fall 2011 citizenship survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about sixteen graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the citizenship survey.  During this course they are given several oral reminders in class about the importance of completing the citizenship survey in addition to being sent the standard email reminder of the importance of completing the citizenship survey.  Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the citizenship survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the citizenship survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

Out of 9 graduating seniors who took the citizenship survey (Fall 2010 and Spring 2011), 78% (7 seniors) scored at least at 4 out of 8 on the citizenship survey.

A majority of graduating seniors who took the survey revealed participation in a significant number of citizenship-related activities such as attending political events.  Further, the 2010/11 results reveal a slight increase in the level of participation of graduating seniors in these citizenship-related activities as compared to the results of the previous two academic years.

The response rate (75%) to the citizenship survey is considered good by program faculty and is almost the same as the 2009/10 response rate.  Program faculty will continue to underscore the importance of completing the citizenship survey (through verbal announcements in the Capstone Seminar and through email communication on Blackboard) to the graduating seniors in the program.
Academic year 2009/10:

Out of 16 graduating seniors who took the citizenship survey from Spring 2010, 69%(11 seniors) scored at least a 4 out 8 on the citizenship survey.
Even though the expected outcome was only partially met with regard to participation in citizenship-related activities, the majority of graduating seniors who took the survey revealed participation in a significant number of citizenship-related activities such as attending political events.
The response rate (over 80%) to the citizenship survey rose tremendously from what it had been during the previous academic year (2008/09).  During the current academic year (2009/10), program faculty emphasized the importance of completing the citizenship survey to graduating seniors through verbal announcements in the Capstone Senior Seminar class and through email communiciation on Blackboard.  Program faculty will continue to underscore the importance of completing the citizenship survey to the graduating seniors in the program.  Currently, completion of the citizenship survey is voluntary. However, if low response rates should prove to be a problem in the near future, program faculty will consider either making the survey a requirement in either the POLS 499 or modifying the method in which survey is given.
Academic Year 2008/09:
Out of 6 graduating seniors who took the citizenship survey from Spring 2009, 67%(4 seniors) scored at least a 4 out 8 on the citizenship survey. 

Even though the expected outcome standard was only partially met with regard to participation in citizenship-related activities, a majority the graduating seniors who took the citizenship survey revealed participation in a significant number of citizenship-related activities such as attending political events.

The low response rate to the citizenship survey may have contributed to the failure to fully meet the standard with regard to the citizenship survey.  Program faculty will take steps to increase the response rate for this survey in the 2009/10 academic year.  Program faculty will try to underscore the importance of completing the citizenship survey to the graduating seniors in the program.  Currently, completion of the citizenship survey is voluntary. However, if low response rates continue to be a problem in the near future, program faculty will consider making the survey a requirement in either the POLS 499 or other courses.




	
	3.
	Out of 6 graduating seniors who took the citizenship survey (Fall 2012 and Spring 2013), 100% (6 seniors) scored at least 4 out of 8 on the citizenship survey.

The graduating seniors who took the survey indicated participation in a significant number of citizenship-related activities such as attending community events.  The results reveal an increase in the level of participation of graduating seniors in these citizenship-related activities as compared to the results of the previous two academic years in which citizenship survey data was reported.

Note however that we are somewhat cautious in interpreting the level of increase in the level of participation in the citizenship-related activities due to the 50 percent response rate.  The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:

In both Fall 2011 and Spring 2012, we attempted to gather the citizenship survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of citizenship survey data.  First, the Fall 2011 citizenship survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about sixteen graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the citizenship survey.  During this course they are given several oral reminders in class about the importance of completing the citizenship survey in addition to being sent the standard email reminder of the importance of completing the citizenship survey.  Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the citizenship survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the citizenship survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

Out of 9 graduating seniors who took the citizenship survey (Fall 2010 and Spring 2011), 78% (7 seniors) scored at least at 4 out of 8 on the citizenship survey.

A majority of graduating seniors who took the survey revealed participation in a significant number of citizenship-related activities such as attending community events.  Further, the 2010/11 results reveal a slight increase in the level of participation of graduating seniors in these citizenship-related activities as compared to the results of the previous two academic years.

The response rate (75%) to the citizenship survey is considered good by program faculty and is almost the same as the 2009/10 response rate.  Program faculty will continue to underscore the importance of completing the citizenship survey (through verbal announcements in the Capstone Seminar and through email communication on Blackboard) to the graduating seniors in the program.
Academic Year 2009/10:

Out  of 16 graduating seniors who took the citizenship survey (from Fall 2009 and Spring 2010), 69% (11 seniors) scored at least a 4 out of 8 on the citizenship survey.

Even though the expected outcome was not met with regard to participation in citizenship-related activities and of graduating seniors who took the survey, a significant percentage of them revealed participation in a significant number of citizenship-related activities such as attending community events.
The response rate (over 80%) to the citizenship survey rose tremendously from what it had been during the previous academic year (2008/09).  During the current academic year (2009/10), program faculty emphasized the importance of completing the citizenship survey to graduating seniors through verbal announcements in the Capstone Senior Seminar class and through email communiciation on Blackboard.  Program faculty will continue to underscore the importance of completing the citizenship survey to the graduating seniors in the program.  Currently, completion of the citizenship survey is voluntary. However, if low response rates should prove to be a problem in the near future, program faculty will consider either making the survey a requirement in either the POLS 499 or modifying the method in which survey is given.
Academic Year 2008/09:

Out of 6 graduating seniors who took the citizenship survey from Spring 2009, 67%(4 seniors) scored at least a 4 out 8 on the citizenship survey. 

Even though the expected outcome standard was only partially met with regard to participation in citizenship-related activities, some of the graduating seniors who took the citizenship survey revealed participation in citizenship-related activities such as attending community events.

The low response rate to the citizenship survey may have contributed to the failure to fully meet the standard with regard to the citizenship survey.  Program faculty will take steps to increase the response rate for this survey in the 2009/10 academic year.  Program faculty will try to underscore the importance of completing the citizenship survey to the graduating seniors in the program.  Currently, completion of the citizenship survey is voluntary. However, if low response rates continue to be a problem in the near future, program faculty will consider making the survey a requirement in either POLS 499 or other courses.




	
	4.
	Academic Year 2012/13:

The item is an indirect measure of the program goal as a self-reported level of demonstration of effective citizenship.  Out of 6 graduating seniors who took the exit survey (in Fall 2012 and Spring 2013), 100% evaluated their level of competency on the program goal (demonstrating effective citizenship) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 5.00.  These results suggest that the graduating seniors responding to the survey believed they had demonstrated effective citizenship.
The survey response rate of 50%, while acceptable, is not as high as some of those in previous years.   Program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through both verbal announcements in the POLS 499 Capstone Course and through multiple email reminders.
Academic Year 2011/12:

In both Fall 2011 and Spring 2012, we attempted to gather the exit survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of survey data.  First, the Fall 2011 exit survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about 16 graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the exit survey.  During this course they are given several oral reminders in class about the importance of completing the exit survey in addition to being sent the standard email reminder of the importance of completing the exit survey.  Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the exit survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the exit survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

This item is an indirect measure of the program goal as a self-reported level of skills and knowledge enabling students to become effective citizens.  Out of 9 graduating seniors who took the exit survey (in Fall 2010 and Spring 2011), 100% evaluated their level of competency on the program goal of demonstrating skills and knowledge to enable them to be effective citizens at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.78.  The vast majority of the graduating seniors who took the exit survey believe that they have acquired the skills and knowledge to enable them to be effective citizens.

The survey response rate of 75% was considered good and program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students.
Academic year 2009/10:

This item is an indirect measure of the program goal as a self-reported level of skills and knowledge enabling students to become efffective citizens. Out of 10 graduating seniors who took the exit survey (in Fall 2009 and Spring 2010), 100% evaluated their level of competency on program goal (of demonstrating skills and knowledge to enable them to be effective citizens) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.7.

Overall, the exit survey results indicate that the seniors who took the exit survey believe that they have acquired the skills and knowledge to enable them to be effective citizens.
Academic Year 2008/09:

This item is an indirect measure of the program goal as a self-reported level of skills and knowledge enabling students to become efffective citizens: Out of 14 graduating seniors who took the exit survey (in Fall 2008 and Spring 2009), 100% evaluated their level of competency on program goal (of demonstrating skills and knowledge to enable them to be effective citizens) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.4.
Overall, the exit survey results suggest that the seniors who took the exit survey believe that they have acquired the skills and knowledge to enable them to be effective citizens.

The response rate (over 60%) was much improved over last year's response rate.  However, we will continue to try to communicate to the students why it is important for them to complete the survey.


	
	Sum
	Academic Year 2012/13:

Overall, the citizenship survey results suggest that a majority of graduating seniors have demonstrated the skills and knowledge to enable them to become effective citizens.  Exit survey results support this finding by indicating that the vast majority of graduting seniors believe they have acquired the skills and knowledge to enable them to become effective citizens.
Academic Year 2011/12:

In the 2011/12 academic year, we were not successful at gathering a sufficient amount of exit survey and citizenship survey data for analysis.  Therefore, no conclusions can be drawn regarding this goal until data becomes available next academic year 2012/13.
Academic Year 2010/11:

Overall, the citizenship survey results suggest that a majority of graduating seniors have demonstrated the skills and knowledge to enable them to become effective citizens.  Exit survey results support this finding by indicating that the vast majority of graduating seniors believe they have acquired the skills and knowledge that will enable them to become effective citizens.

Academic Year 2009/10:

Overall, the citizenship survey results suggest that a reasonable percentage (majority) of graduating seniors appear to have acquired the skills and knowledge to enable them to become effective citizens while the exit survey results suggest that the vast majority of graduating seniors believe they have acquired the skills and knowledge to enable them to become effective citizens.
Academic Year 2008/09:

Overall, the citizenship survey results suggest that a reasonable percentage (majority) of graduating seniors appear to have acquired the skills and knowledge to enable them to become effective citizens while the exit survey results suggest that the vast majority of graduating seniors believe they have acquired the skills and knowledge to enable them to become effective citizens.

  


	Outcomes
	Indicator of Success Evaluation
	Indicator of Success Score

	
	1.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	2.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	3.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	4.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	Additional Resources Required to Achieve or Sustain Results
	$0.00
Explanation


V. Unit/Program Goal: Political science majors will demonstrate the ability to communicate effectively
	Strategic Goal Supported
	 FORMDROPDOWN 


	Indicator of Success/ Student Learning Outcome

AND

Summary of Data
	Indicator/

Learning Outcome
	AY(1)
2012-13

	AY(5)
2008-09

	AY(4)
2009-10

	AY(3)
2010-11

	AY(2)
2011-12


	
	1.
	Percentage of students demonstrating the ability to read retentively by achieving a total score of 3 or more points across three categories (thesis/topic, references, and content) of the POLS 103 Critical Thinking Paper Rubric
	92%

(11/12)

	71%

(53/75)

	62%

(8/13)

	88%

(7/8)

	100%

(14/14)


	
	2.
	Percentage of students demonstrating the ability to write effectively by achieving a score of 80 points or more on the political autobiography
	75%

9/12)

	100%

(22/22)

	79%

(15/19)

	86%

(12/14)

	100%

(7/7)


	
	3.
	Percentage of students demonstrating the ability to speak effectively by achieving a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS 499 Career Presenation Rubric
	100%

(11/11)

	100%

(20/20)

	100%

(16/16)

	100%
(13/13)

	100%

(7/7)


	
	4.
	Percentage of students indicating their capacity to communicate effectively by reporting at least a 4 out of 5 on a self-reported competency scale
	100%

(6/6)

	64%

(9/14)

	80%

(8/10)

	100%

(9/9)

	No data

available


	Assessment Instrument(s) and Frequency of Assessment
	Instrument
	Frequency

	
	1.
	POLS 103 Critical Thinking Paper Rubric
	Fall and Spring semesters in POLS 103 (Introduction to World Politics)

	
	2.
	Political Autobiography Writing Assignment  
	Fall semesters in POLS 499 (Capstone Seminar)

	
	3.
	Career Website Oral Presentation Rubric 
	Fall semsters in POLS 499 (Capstone Seminar)

	
	4.
	Exit Survey item (a self-reported level of competency on the capacity to communicate effectively)
	Fall and Spring semesters to graduating seniors (using Blackboard)

	Expected Outcome
	Met

(3)
	Partially Met

(2)
	Not Met

(1)

	
	1.
	(Beginning 2009/10), at least 70% achieve a total  score of 3 or more  points across three categories (thesis/topic, references and content) of the POLS 103 Critical Thinking Paper Scoring Rubric 

(Through 2008/09, at least 70% score 70 points or more on the paper)

	(Beginning 2009/10), between 50% and less than 70%  achieve a total score of 3 or more  points across three categories (thesis/topic, references, and content) on the POLS 103 Critical Thinking Paper Scoring Rubric
(Through 2008/09, between 50% and 70% score 70 points or more on the paper)

	(Beginning 2009/10), less than 50 % achieve a total score of 3 or more  points across thee categories (thesis/topic, references, and content) on the POLS 103 Critical Thinking Paper Scoring Rubric
(Through 2008/09, less than 50% score 70 points or more on the paper)


	
	2.
	Beginning 2009/10, at least 70% score 80 points or more on the paper
(Through 2008/09, at least 70% score 70 points or more on the political autobiography)

	Beginning 2009/10, between 50% and less than 70% score 80 points or more on the political autobiography
(Through 2008/09, between 50% and 70% score 70 points or more on the political autobiography)

	Beginning 2009/10, less than 50% score 80 points or more on the political biography
(Through 2008/09, less than 50% score 70 points or more on the political biography)


	
	3.
	(Beginning 2010/11), at least 80% achieve a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS 499 Career Presentation Rubric

(At least 80% score 70 points or more on the presentation)

	(Beginning 2010/11), between 60% and less than 80% achieve a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS Career Presentation Rubric

(Between 60% and 79% score 70 points or more on the presentation)

	(Beginning 2010/11), less than 60% achieve a total score of 80 points or more across all three categories (handout, organization/style, and content) on the POLS Career Presentation Rubric

(Less than 60% score  70 points or more on the presentation)


	
	4.
	At least 70% score at least a 4 on a 5-point self-reported competency scale
	Between 50% and 70% score at least a 4 on a 5-point  self-reported competency scale
	Less than 50% score at least a 4 on a self-reported competency 5-point scale

	Review of Results and Actions Taken
	1.
	Academic Year 2012/13:

Out of 12 students, 92% (11 students) achieve a total of 3 points or more across the thesis/topic, references, and content categories of the POLS 103 Critical Thinking Paper Scoring Rubric.
The results indicate that the students have demonstrated the ability to communicate effectively through writing a POLS 103 Critical Thinking Paper based on the retentive reading of course-related materials.  Further, the results indicate sustained student improvement in performance levels in the content category (Avg= 1.25) for the 2012/13 academic year as compared to the previous academic year.  (Performance level was Avg=1.29 for the 2011/12 academic year.)
Given the observed improvement in student levels of performance regarding communicating effectively through writing a critical thinking paper based on the retentive reading of course-related materials, program faculty have decided to continue to enforce a previously made program change.  This previously made program change is providing a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center.  Given the returns of improvements in the overall levels of student performance and the improvement in content, we are encouraged to continue with these changes. The intention is to enable the tutors to better assist students in constructing the content, utilizing the references and improving the overall quality of their ability to communicate effectively through writing.
Academic Year 2011/12:

Out of 15 students, 100% (15 students) achieve a total of 3 points or more across the thesis/topic, references, and content categories of the POLS 103 Critical Thinking Paper Scoring Rubric.

The results indicate that the students have demonstrated the ability to communicate effectively through writing a POLS 103 Critical Thinking Paper based on the retentive reading of course-related materials.  The 2011/12 results represent continued improvement (in addition to the improvement observed in 2010/11) in the overall level of student performance on this indicator.
Further, an examination of average student scores on rubric categories show an increase in student performance levels on the content category (Avg=1.29) for the current academic year (2011/12) as compared to student performance levels on the content category in the two previous academic years (Avg=1.13 in 2010/11 and Avg=0.92 in 2009/10).
However, as was the case in the two previous academic years (2010/11 and 2009/10), an examination of the average student scores on each of the three categories of the POLS 103 Critical Thinking Paper Rubric reveals that student performance was still relatively lower on the content  (Avg=1.29) category than on the thesis(Avg=2.00) category.  In the current academic year, student performance on references (Avg=1.29) was also relatively lower than performance on the thesis(Avg=2.00) category.
Given both the observed improvements in student levels of performance and areas that still need strengthening regarding communicating effectively through writiing a critical thinking paper based on the retentive reading of course-related materials, program faculty have decided to continue to enforce a previously made program change.  This previously made program change is providing a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center.  Given that this program change has only been in place for one academic year, we believe that it is too early to draw conclusions about its impact on student performance on the content, mechanics, references, or overall quality of their writing assignments.  However, given the initial returns of improvements in the overall levels of student performance and the improvement in content, we are encouraged to continue with these changes. The intention is to enable the tutors to better assist students in constructing the content, utilizing the references and improving the overall quality of their ability to communicate effectively through writing.
The previously made program change of decreasing the amount of time between when the specific course content on which the critical thinking paper is based is covered and when students have to apply that content by writing the paper may have led to some of the improvement in student performance on the content portion of the POLS 103 Critical Thinking paper in 2011/2012.  However, given that program faculty is considering piloting a new version of the critical thinking paper for 2012/13, this program change may not be continued in the 2012/13 academic year.
Academic Year 2010/11:

Out of 8 students, 88% (7 students) achieve a total of 3 points or more across the thesis/topic, references, and content categories of the POLS 103 critical thinking paper scoring rubric.
A strong majority of the students have demonstrated the ability to communicate effectively through writing a POLS 103 Critical Thinking paper based on the retentive reading of course-related materials.  The 2010/11 results reveal a slight increase in the percentage of students who demonstrated the ability to write a paper based on the retentive reading of course-related materials over the percentage of students who demonstrated this ability in 2009/10.
As was the case in 2009/10, an examination of average student scores on each of the three categories of the POLS 103 Critical Thinking Paper Scoring  Rubric reveals that student performance was weaker in the content (Avg=1.13) category than in the thesis/topic (Avg=2) or references (Avg=1.63) categories.  However, 2010/11 student performance levels in all three categories increased from what they had been in 2009/10.  
Given observed increases in student level of performance regarding communicating effectively through writing a critical thinking paper based on the retentive reading of course-related materials, program faculty have decided to  (1) continue to enforce a previously made program change and to (2) initiate an additional program change for 2011/12. The previously made program change that program faculty will continue is to decrease the amount of time between when the specific course content on which the critical thinking paper is based is covered and when students have to apply that content by writing the paper.  This action may have led to some of the improvement in student performance on the content portion of the POLS 103 Critical Thinking paper in 2010/11.  
Next, given that students are still performing lower on the content portion of the POLS 103 Critical Thinking Paper than the other portions, an additional program change will be made for the 2011/12 academic year.  Program faculty have also discussed how to continue to encourage the improvements of students in communicating effectively through writing based on the retentive reading of course-related materials, and have decided to provide a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center.  The intention is to enable the tutors to better assist students in constructing the content and improving the overall quality of their writing assignments.
Academic Year 2009/10:

Out of 13 students, 77% (10 students) achieve a total of 3 points or more across the thesis/topic, references, and content categories of the POLS  103 critical thinking paper scoring rubric.

A majority of the students have demonstrated the ability to communicate effectively through writing a POLS 103 Critical Thinking Paper based on the retentive reading of course-related materials.
An examination of average student scores on each of the three categories of the POLS 103 critical thinking scoring rubric reveals that students performance was weaker in the content (Avg=0.92) category than in the thesis/topic (Avg=1.77) or references (Avg=1.08) categories.
In an attempt to improve student ability to communicate effectively through writing a POLS 103 critical thinking paper based on the retentive reading of course-related materials, a program change will be made for 2010/2011.  In POLS 103, program faculty has decided to decrease the amount of time (by at least a week) between when the specific course content on which the critical thinking paper is based is covered and when students have to apply that content by writing the critical thinking paper.  Program faculty believe that a shorter period of time between coverage of specific course content and when students have to write the critical thinking paper will better enable students to apply the course-related readings in a critical thinking manner to the paper.
Notice that the number of students on whom we report data for the POLS 103 (World Politics) critical thinking papers is significantly lower than in the previous two years.  This is mainly because program faculty, beginning 2009/10, extract the Political Science majors from the non-majors when assessing student performance on these assignments, which occur in POLS 103.  POLS 103 (World Politics) is both an introductory course and a general education class which typically has a significant number of students enrolled who are non-Political Science majors.  Program faculty came to the consensus that in classes such as these, analyzing the data of the Political Science majors alone provides us with a more accurate picture of the performance levels of Political Science majors in the program.  Another factor which contributes to the lower number of students used for data analysis is that we only report data for Spring 2010.  This was due to the fact that since the POLS 103 Critical Thinking Scoring Rubric had not been previously used and was somewhat more complex than the POLS 101 Critical Thinking Scoring Rubric (had five categories instead of three).   We piloted the POLS 103 Critical Thinking Paper Scoring Rubric during the Fall Semester 2009 and then applied it fully during Spring Semester 2010.
Academic Year 2008/09:

Out of 75 students, 71% (53 students)  scored 70 points or more on the POLS 103 Critical Thinking paper.
A reasonable percentage of students have demonstrated their ability to read retentively through successfully writing a critical thinking paper which is partially based on the reading of course-related materials.

Due to faculty turnover, the POLS 103 paper assignment in 2008/09 was a critical thinking paper instead of a point counterpoint paper.

Despite receiving good early returns with regard to student performance on the POLS 103 critical thinking papers, program faculty decided to develop a scoring rubric for POLS 103 critical thinking papers for 2009/10.  Program faculty did this during the two weeks in August 2009 before classes began.  Program faculty decided to begin using the rubric in in 2009/10 in order to gain a better understanding of where learning gaps are and to further identify strengths and weaknesses regarding student performance on demonstrating retentive reading of relevant course materials. However, if our program goal is modified so that retentive reading is no longer one of its components, the POLS 103 Critical Thinking Paper will no longer be used as an indicator (see Summary section for more detail).


	
	2.
	Academic Year 2012/13:

Out of 12 students, 75%(9 students) scored 80 points or more on the political autobiography.  The average score was 85.67 points.
Results indicate that seniors are communicating effectively by expressing their ideas in writing concisely through the introspective political science seminar paper--the POLS 499 Political Autobiography.

Despite having received good returns on student performance on the POLS 499 Political Autobiography paper assignment over multiple assessment cycles, program faculty plan to develop a scoring rubric for the assignment to be used beginning the 2013/14 academic year.  The scoring rubric will help faculty better identify strengths and weaknesses regarding students’ ability to write effectively.
Academic Year 2011/12:

Out of 7 students, 100% (7 students) scored 80 points or more on the political autobiography.  The average score was 85 points.
Results indicate that seniors have performed well at expressing their ideas in writing concisely through writing an introspective political science seminar paper--the POLS 499 Political Autobiography.

Academic Year 2010/11:
Out of 14 students, 86% (12 students) scored 80 points or more on the political autobiography.  The average score was 85 points.

Results indicate that seniors have performed well at expressing their ideas in writing concisely through writing an introspective political science seminar paper--the POLS 499 Political Autobiography.

Academic Year 2009/10:

Out of 15 students, 79% (19 students) scored 80 points or more on the political autobiography.  The average score was 84 points.

Results indicate that seniors have performed well at expressing their ideas in writing concisely through writing an introspective political science seminar paper--the POLS 499 Political Autobiography.

Moreover, note that the seniors still fully met the standard regarding communicating effectively through expressing their ideas in writing concisely despite the fact that the current academic year's standard is higher than the one used in recent years.  Back in August 2009, we raised the standard on the expected outcome for the POLS 499 Political Autobiography due to our reasoning that a strong majority of upper level students who are about to graduate should be able to communicate effectively through expressing their ideas concisely in an introspective course paper such as the political autobiography.  For 2009/10, our expected outcome was changed to "at least 70% will score 80 points or more on the political autobiography" from the previous standard of "at least 70% will score 70 points or more on the political autibiography."  Given the present results, program faculty are encouraged to retain this higher standard for the 2010/11 academic year.
Academic Year 2008/09:

Out of 22 students, 100% scored 70 points or more on the political autobiography.  The average score was 87 points.

Results indicate that seniors have performed well at expressing their ideas in writing concisely through writing an introspective political science seminar paper---the POLS 499 Political Autobiography.

During the two weeks before classes began in August 2009, program faculty considered raising the standard on the expected outcome for the upper level course paper, the POLS 499 Political Autobiography.  All of the Seniors in POLS 499 met the expected outcome in 2008/09.  Program faculty questioned whether the expected outcome was an appropriate one considering that these were graduating seniors enrolled in an upper level course.  Alternatively, we discussed the possibility that the current standard may indeed be an appropriate one given the notion that a strong majority of students in an upper level division political science course should be able to obtain satisfactory achievement, at least 70 points, on writing an introspective paper such as a political autobiography in which they have to understand the factors that have affected their own political development.  Ultimately, we decided to raise the standard on the expected outcome for the POLS 499 Political Autobiography due to our reasoning that a strong majority of upper level students who are about to graduate should be able to attain above satisfactory achievement with respect to writing an upper level course paper such as the political autobiography.  For 2009/10, our expected outcome will be "at least 70% will score 80 points or more on the political autobiography."



	
	3.
	Academic Year 2012/13:

Out of 11 seniors, 100% (11 seniors) scored 80 or more total points across all three categories (handout, organization/style, and content) of the POLS 499 Career Website Oral Presentation Scoring Rubric.
Results indicate the seniors are communicating effectively by expressing their ideas in speech precisely through delivering the POLS 499 Capstone Seminar Career Website Oral Presentation.

Academic Year 2011/12:

Out of 7 seniors, 100% scored 80 or more total points across all three categories (handout, organization/style, and content) of the POLS 499 Career Website Oral Presentation Scoring Rubric.
Results indicate that seniors are communicating effectively by expressing their ideas in speech precisely through delivering the POLS 499 Capstone Seminar Career Website Oral Presentation.

Academic Year 2010/11:

Out of 13 seniors, 100% scored 80 points or more total points across all three categories (handout, organization/style, and content) of the POLS 499 Career Website Oral Presentation Scoring Rubric.
Results indicate that the seniors are communicating effectively by expressing their ideas in speech precisely through delivering the POLS 499 Capstone Seminar Career Website Oral Presentation.

Academic Year 2009/10:

Out of 16 students, 100% scored 70 points or more on the oral presentation.  The average score on the oral presentation was 91 points.

Results indicate that seniors are communicating effectively through expressing their ideas in speech precisely through delivering the  POLS 499 Capstone Seminar Career Oral Website Presentation.

Academic Year 2008/09:

Out of 20 students, 100% scored 70 points or more on the oral presentation.  The average score on the oral presentations was 91 points.
Results indicate that seniors have performed well at expressing their ideas in speech precisely by delivering the POLS 499 Capstone Seminar Career Oral Website Presentation.

Given promising early returns on the career website oral presentation from the Capstone Seminar, the Political Science faculty has decided to make oral presentations a requirement in courses other than the Capstone Seminar such as POLS 345 (American Foreign Policy), POLS 383 (Advanced Research Methodology) and POLS 307(Public Opinion).  These additional oral presentation requirements would provide more opportunities for students to enhance their “ability to express their ideas in speech precisely” with respect to the topics covered in those courses.
In August 2009, before classes began, program faculty considered raising the standard on the expected outcome for upper level course presentation--POLS 499 Career Website Oral Presentation due to several posssibilities.  Given the very high degree of success, all of the seniors scored 70 points or more on the POLS 499 Career Website Oral presentation (with the average score being a 91 points), program faculty discussed whether the current expected outcome is an appropriate one for an oral presentation by seniors.  Alternatively, program faculty discussed the possibility that the current expected outcome that 80% of seniors should be able to communicate effectively through an oral presentation may be a very appropriate one for graduating seniors.  Program faculty also reasoned that given that this was the first academic year that the career website oral presentation was used as an assessment of a skill that would enable them to be successful in political science-related careers, it may take several cycles of measuring the oral presentation skills in order to discern which of the aforementioned scenarios appears to be the most likely.  Further, faculty preferred to wait until data on student performance on effective oral communication based on the newly revised grading rubric (referred to above) becomes available before modifying the expected learning outcome standards.  Hence, program faculty decided not to raise the standard on the expected outcome for the POLS 499 Career Website Presentation.
During the two weeks prior to classes beginning in August 2009, program faculty revised the scoring rubric for the POLS 499 Career Website Presentation.  Despite the positive performance of the seniors on the career website presenations, we modified the POLS 499 Career Website Presentation grading rubric so that more weight would be given to the organization/style components of the presentation than was given to those components in the previous rubric.  This change will encourage an even higher caliber of student performance on the career website oral presentation, which is used as a means of assessing oral communication skills.  Consequently, this change will further encourage student learning with regard to the goal of communicating effectively through speech.



	
	4.
	Academic Year 2012/13:

The item is an indirect measure of the program goal as a self-reported level of the ability to communicate effectively.  Out of 6 graduating seniors who took the exit survey (in Fall 2012 and Spring 2013), 100% evaluated their level of competency on the program goal (demonstrating the ability to communicate effectively) at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.83.  These results suggest that the graduating seniors believed they had attained the ability to communicate effectively.  
The survey response rate of 50% was a significant improvement over the previous year's response rate and program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students through multiple reminders of the importance of completing the survey.
Academic Year 2011/12:
In both Fall 2011 and Spring 2012, we attempted to gather the exit survey data on a voluntary basis but were not successful—retained data from only one out of nine students.  Therefore, we do not have enough data to report on this indicator.   Several factors led to this insufficient collection of survey data.  First, the Fall 2011 exit survey data was lost from the Blackboard computer system due to an error.  Second, there was a total of only nine graduating seniors in the 2011/12 academic year, which is signifiantly lower than the total of graduating seniors in recent years(averaged about 16 graduates/academic year over the three prevous academic years).  Finally, less than thirty percent of the graduating seniors were enrolled in the POLS 499 Capstone Course when they actually took the exit survey.  During this course they are given several oral reminders in class about the importance of completing the exit survey in addition to being sent the standard email reminder of the importance of completing the exit survey.    Those asked to complete the survey while receiving more reminders through being enrolled in the POLS 499 Capstone  Seminar may have been more likely to complete the exit survey.  In reponse to this year’s outcome, we will try to take additional measures to communicate to the students why completing this survey is important while still leaving it voluntary in the upcoming 2012/13 academic year.  In both fall and spring semesters, we plan to increase the number of email reminders students are given in reference to the importance of completing the exit survey.  If this approach does not work in the next academic year, we will consider making the survey a requirement in the POLS 499 Capstone Senior Seminar course (even for students who are not graduating at the end of the fall semester when POLS 499 is taught).  Further, we will work closely with the staff of Information Technology in order to prevent the erroneous loss of data.
Academic Year 2010/11:

This item is an indirect measure of the program goal as a self-reported level of competency on the capacity to communicate effectively.  Out of 9 graduating seniors who took the exit survey (in Fall 2010 and Spring 2011), 100% evaluated their level of competency on the program goal of having the capacity to communicate effectively at 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.56.  The vast majority of the graduating seniors who took the exit survey believe that they have acquired the skills that enable them to communicate effectively.
The survey response rate of 75% was considered good and program faculty will continue to encourage student participation in the survey by communicating the importance of such participation to students.
Academic Year 2009/10:
This item is an indirect measure of the program goal as a self-reported level of competency on the capacity to communicate effectively.  Out of 10 graduating seniors who took the exit survey (in Fall 2009 and Spring 2010), 80%(8 seniors) evaluated their level of competency on program goal (worded on the survey as their capacity to read retentively, express their ideas in writing concisely and express their ideas in speech precisely) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.

The expected outcome is fully met and the results suggest that a majority percentage of seniors who took the exit survey believe that they have acquired the abilities to communicate effectively through reading  retentively, expressing their ideas in writing concisely and expressing their ideas in speech precisely. 
Academic Year 2008/09:

This item is an indirect measure of the program goal as a self-reported level of competency on the capacity to read retentively, express ideas in writing concisely and to express ideas in speech precisely.

Out of 14 graduating seniors who took the exit survey (in Fall 2008 and Spring 2009), 64%(9 seniors) evaluated their level of competency on program goal (of exhibiting their capacity to read retentively, express their ideas in writing concisely and express their ideas in speech precisely) at a 4 out of 5 or higher.  The average self-reported competency level on the program goal was 4.
Despite not fully meeting the expected outcome standard, the results suggest that a reasonable percentage of seniors who took the exit survey believe that they have acquired the abilities to read retentively, express their ideas in writing concisely and express their idea in speech precisely.

The response rate (over 60%) was much improved over last year's response rate.  However, we will continue to try to communicate to the students why it is important for them to complete the survey.
.


	
	Sum
	Academic Year 2012/13:

Based on the findings that the students met expected learning outcomes on all four indicators, the majority of students are adequately demonstrating skills (reading retentively, expressing ideas in writing concisely, and expressing ideas in speech precisely) associated with the goal of communicating effectively.
Academic Year 2011/12:

Based on the findings that the students met expected learning outcomes on the four indicators on which data was reported, a majority of students are adequately demonstrating skills (reading retentively, expressing ideas in writing concisely and expressing ideas in speech precisely) associated with the goal of communicating effectively.
Academic Year 2010/11:

Results indicate that a strong majority of students are adequately demonstrating skills (reading retentively, expressing ideas in writing concisely and expressing ideas in speech precisely) associated with the goal of communicating effectively.
Academic Year 2009/10:

Results indicate that a majority of students are adequately demonstrating the skills (reading retentively, expressing ideas in writing concisely and expressing ideas in speech precisely)associated with the goal of communicating effectively.

Academic Year 2008/09:

Results suggest that a majority of students are adequately demonstrating the skills of this program goal--reading retentively, expressing their ideas in writing concisely and expressing their ideas in speech precisely.

For the 2009/10 academic year, the program faculty plan to modify the wording of this goal.  We plan to modify the wording of the goal to"political science majors will demonstrate the ability to communicate effectively.”  Further, we will discuss the possibility that the "capacity to read retentively" does not fit well with what we are trying to capture regarding the goal's emphasis on communicating  effectively.  If we conclude that this is the case, then the indicator relating to retentive reading--POLS 103 Critical Thinking Paper based on retentive reading of course materials--will not be used for the modified version of the goal in 2009/10.
 


	Outcomes
	Indicator of Success Evaluation
	Indicator of Success Score

	
	1.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	2.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	3.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	4.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	Additional Resources Required to Achieve or Sustain Results
	$0.00
Explanation


VI. Unit/Program Goal: Comply with Program productivity standards as defined by the South Carolina Commission of Higher Education
	Strategic Goal Supported
	 FORMDROPDOWN 


	Indicator of Success/ Student Learning Outcome
AND
Summary of Data
	Indicator/

Learning Outcome
	2003-2007 Rolling Average
	2004-2008 Rolling Average
	2005-2009 Rolling Average
	2006-2010 Rolling Average
	2007-2011 Rolling Average

	
	1.
	Political Science Major Enrollment Headcount (Greenwood Campus)
	64.8
	65.6
	65.6
	63.4
	57.4

	
	2.
	Political Science Degrees Conferred (Greenwood Campus)
	14.6
	15.8
	16.8
	17.8
	16.8

	Assessment Instrument(s) and Frequency of Assessment
	Instrument
	Frequency

	
	1. – 2.
	South Carolina Commission of Higher Education Management Information System (CHEMIS) and the Commission's Academic Degree Program Inventory (Lander Univesity Fact Book)  and Lander University Registrar's office
	Annually

	Expected Outcome
	Met

(3)
	Partially Met

(2)
	Not Met

(1)

	
	1. 
	MAJOR ENROLLMENT

Baccalaureate >=12.5

	N/A
	MAJOR ENROLLMENT

Baccalaureate <12.5


	
	2. 
	DEGREES AWARDED

Baccalaureate >=5

	N/A
	DEGREES AWARDED

Baccalaureate <5


	Review of Results and Actions Taken
	1.
	     

	
	2.
	     

	
	Sum
	     

	Outcomes
	Indicator of Success Evaluation
	Indicator of Success Score

	
	1.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	
	2.
	 FORMDROPDOWN 

	 FORMDROPDOWN 


	Additional Resources Required to Achieve or Sustain Results
	$0.00
     


VII. Unit/Program Summary
	Unit/Program Goal
	Strategic Goal Supported
	Unit/Program Goal Outcome
	Additional Resources Required to Achieve or Sustain Results

	
	
	Score
	Evaluation
Met: 3.00 – 2.01

Partially Met: 2.00 – 1.01

Not Met: 1.00 – 0.01

Not Evaluated: 0.00
	

	1. Political science majors will demonstrate knowledge in most of the generally-recognized areas of the discipline.0 

0
 

	 FORMDROPDOWN 

	3.00
	 FORMDROPDOWN 

	$0.00

	2. Political science majors will demonstrate political analysis skills.
	 FORMDROPDOWN 

	3.00
	 FORMDROPDOWN 

	$0.00

	3. Political science majors will demonstrate skills essential for success in careers related to political science
	 FORMDROPDOWN 

	2.75
	 FORMDROPDOWN 

	$0.00

	4. Political science majors will demonstrate effective citizenship.
	 FORMDROPDOWN 

	3.00
	 FORMDROPDOWN 

	$0.00

	5. Political science majors will demonstrate the ability to communicate effectively
	 FORMDROPDOWN 

	3.00
	 FORMDROPDOWN 

	$0.00

	6. Comply with Program Productivity standards as defined by the South Carolina Commission of Higher Education
	 FORMDROPDOWN 

	3.00
	 FORMDROPDOWN 

	$0.00

	UNIT/PROGRAM TOTALS
	2.95
	 FORMDROPDOWN 

	$0.00

	Unit/Program Summary: 
Previous Year's (2012/13) Program Changes and Results:

Goal #3: Political Science Majors will demonstrate skills essential for success in careers related to political science

Given that the department had received very positive returns with regard to successful completion of the internships for multiple cycles of assessment, program faculty has decided to make a program change which involved piloting an expansion of the internship progam in the 2012/13 academic year. This pilot expansion involved the addition of a special component to the internship program which allowed majors to intern at the South Carolina State Legislature during the month of May.  Through this internship students would have firsthand experiences in dealing with legislators, staff members (such as the Clerk of the House), committees, executive agencies, and the legislative process.  Thus, this experience would provide students with numerous opportunities to apply their political science knowledge and research skills in the work environment.  Due to Lander’s schedule, the internship does would not interfere with classes and would for students to have a unique experience that has not been available before due to scheduling and distance.  

One student successfully completed this special internship during Summer 2012.   However, department faculty has put the pilot project  on hold and will not pursue it for Summer 2013.  Although the first experience was very successful, this opportunity does pose several complications.  The internship is located in Columbia and does not have any provisions for housing or transportation costs, so it is likely to be appealing and feasible only to students who are both interested in that particular type of internship placement and live within a reasonable distance of the Columbia area.  Program faculty will  re-evaluate the possibility of continuing involvement with this program in the future.

1) Narrative regarding how improvements relate to the program and not the assessments themselves

Program faculty have made a significant number of changes to the political science curriculum/program based on the program assessments in the recent past.  Therefore, we only found it warranted to initiate two sets of new program changes for 2013/14 based on what we have learned from program assessments at the present time.  We plan to continue to both carry out many of the recently made program changes and observe the effects of those program changes over a longer period of time to see how well those changes are contributing to improvements in student learning and performance.

Program Changes/Improvements Resulting from Assessments for Upcoming Academic Year 2013/14 

Goal #3: Political Science majors will demonstrate skills essential for success in careers related to political science

In the current academic year, students displayed some weaknesses with regard to demonstrating research competency through executing the POLS 345 American Foreign Policy Research Paper.  Given that students are performing lower in the mechanics and content portions of the POLS 345 American Foreign Policy Research Paper, several program changes will be made for the 2013/14 academic year in order to attempt to bring about improvement in student performance levels.  First, a copy of the POLS 345 American Foreign Policy Research Paper Assignment will be sent to the Writing center.  The intention is to enable the tutors to better assist students in revising the mechanics, constructing the content, and improving the overall quality of their writing assignments.  Second, the POLS 345 (American Foreign Policy) instructor will provide a list of "common grammatical errors" to students in order to assist them with improving the mechanics of their papers.  Finally, the instructor will students with provide some special "tips on organization" in order to aid them in writing better organized research papers.

Goal #3: Political Science Majors will demonstrate skills essential for success in careers related to political science

The department has received very positive returns with regard to successful completion of the internships for multiple cycles of assessment.  Partly due to such high success rates, program faculty has decided to make a program change which involves piloting an expansion of the internship program which offers special non-internship “experiential learning” opportunities to students.  Such opportunities would allow students to be placed in various settings in which they would participate in activities associated with various aspects of careers related to politics and government. These experiences will provide students with numerous opportunities to apply both their political science knowledge and their research skills in the work environment.  By participating in some of these “experiential learning” activities, students could also earn EYE credits in Lander’s EYE program, which could count towards earning an EYE Award at graduation.  The department has already begun piloting this program and will continue to pilot the program in the 2013/14 academic year.  Four students participated in an experiential learning (non-internship) opportunity during Summer 2012.  Those students attended various activities at the Democratic National Convention Pre-Convention Activities in Charlotte, North Carolina through a special program sponsored by Winthrop University which was offered for college students from across the state.

Program Changes from Recent Past (2011/12) and Results:

Goal #1:  Political science majors will demonstrate knowledge in most of the generally-recognized areas of the discipline

A program change  initiated in 2011/12 and continued in 2012/13 was that all Political Science majors must make a C or higher in both POLS 101(American National Government) and POLS 103 (Introduction to World Politics).  Program faculty have reasoned that by requiring a higher standard of performance in these two introductory courses, POLS majors will be better equipped with basic political science and government knowledge.  Having a better grasp of this basic knowledge may enable them to improve their understanding and application of the political philosophy related concepts that are taught in POLS 331(Political Philosophy), when it is taken in a later term.  Since these changes have only been in place for two years, there has not yet been enough time to fully evaluate whether these changes have had a positive impact on student performance on understanding and applying political philosophy related concepts.  Since students usually take POLS 331 in their junior or senior years, it will take several years in order to examine whether  stronger foundations in the introductory courses lead to improvements in understanding and applying political philosophical concepts  of POLS 331.  However, results from 2012/13 showed significant improvement in student performance levels on the political philosophy section of the assessment exam.  This suggests that these program changes may be linked to gains in student learning in political philosophy.  Program faculty will continue to enforce these program changes and monitor student performance in the future.

Goal #2:  Political Science majors will demonstrate political analysis skills

Another program change that was initiated during the 2011/12 academic year and continued in 2012/13 was to provide a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center in order to improve student performance in identifying and critiquing the main points of political discourse.  This change was made in response to the previous finding that students were performing lower on the content and mechanics portions of the POLS 103 Critical Thinking Paper than on the other portions of the paper.  The intention was to enable the writing tutors to better assist students in constructing the content, revising the mechanics, and improving the overall quality of their writing.  Results from 2011/12 showed improvement in both the content portion of the writing assignments and sustained improvement in the overall quality of the writing assignments.  Results from 2012/13 showed sustained improvement in content and a major improvement in mechanics. Given both these recent positive returns regarding content and  mechanics,  program faculty will continue to enforce this change in the future.

Goal #5:  Political Science majors will demonstrate the ability to communicate effectively

Another program change that was initiated during the 2011/12 academic year was to provide a copy of all writing assignments for introductory courses (POLS 101 and POLS 103) to the Writing Center in order to improve student performance in communicating effectively through writing based on the retentive reading of course-related materials.  This change was made in response to the previous finding that students were performing lower on the content and mechanics portions of the POLS 103 Critical Thinking Paper than on the other portions of the paper.  The intention was to enable the writing tutors to better assist students in constructing the content, revising the and improving the overall quality of their writing.  Results from 2011/12 showed both improvement in the content portion of the writing assignments and sustained improvement in the overall quality of the writing assignments.  Since these positive returns were sustained in 2012/13, program faculty will continue to enforce this program change in the future.

Future Unit Assessment Plans:

As mentioned above, program faculty plan to continue with many of the previously made program changes given some of the positive returns on these changes.  Our goal is to achieve positive returns related to our program changes over a longer term and over a larger number of students before we conclude that such changes are driving the observed increases in student learning.  In the immediate future (2013/14 academic year), we plan to initiate the new program changes and continue with the recently made program changes as outlined  above.

Another aspect of our future plans involve continuting to fine-tune our assessment plan itself over the next several years.  First, we plan to re-examine our assessment plan and decide whether we still believe that the appropriate instruments are being used to measure student learning outcomes.  Next, we will examine both the qualifications for meeting the standards to determine if they are appropriate for the level of the courses in which the assignments take place.  Finally, we will continue to make further adjustments to relevant aspects of the assessment plan as deemed necessary by modifications in courses and faculty turnover as we had a new faculty member join the department in 2011/12.

Overall Unit/ Program Summary:

Overall, our program assessments indicate that the majority of our students are performing well in terms of meeting the expected outcomes on most of the indicators associated with our program goals.  Both our direct and indirect methods of measuring student learning associated with these goals support this conclusion.  Results also indicate that students in both introductory level courses and upper level courses are generally performing well on assessments.  Despite these positive results regarding student learning, there are still some areas of relative weakness within the performances on those assignments on which assessments were based that need improvement.  However, for some introductory level coures, there has been significant improvement in performance levels pertaining to mechanics and content over the past two years.  Also, although overall student performance on the indicators associated with program goals is generally very good, there is still some variation across goals in level of student performance on the indicators associated with program goals.  In most situations, program faculty will however monitor student performance and learning over additional cycles of assessment before they are confident that such observations are indicative of changes in student learning that are associated with previously made program changes.

2) Narrative regarding the identification of expected outcomes, assessment of those outcomes, the instruments used, and any actual or anticipated program improvements resulting from assessment:

Process for Aligning Indicators (Student Learning Outcomes) with Program Goals:

First, program faculty clarified the intended meaning of program goals in the context of the political science field.  In several cases (as noted in our assessment report), this meant modifying the wording of the goal for the coming year.  Then, we came up with suggestions as to what types of observable and measurable skills students would need to demonstrate in order to indicate that a particular goal has been met.  These skills in turn became the indicators for a particular program goal.  To further assist us in aligning indicators with program goals, we compared the program goals to the goals of some of our political science courses and looked at what types of skills instructors were expecting students to achieve in accordance with those program goals.  Since our program goals mirror the goals of many of the courses in our department, we observed the types of skills that were aligned with certain goals in such classes and sometimes used these skills as a guide in determining which indicators should be aligned with which program goals.

Process for Identifying Expected Outcomes:

Our process for initially identifying expected outcomes usually involved setting a standard that would be met if a strong majority of students attained satisfactory performance or ratings on the assessment instrument.  The process for modifying expected outcomes for assignments generally involved considering the level of the material on which the assignment was based, the year in college of the students performing the assignment, the current status of students in the major, and the level of preparedness for college of the students.  For instance, we reasoned that expected outcomes should in some cases be different for assessments in the form of writing assignments done in Freshmen level classes (with students who are new both to the political science field and to college) than for some assignments done in upper level classes composed of graduating seniors.  Further, the process of modifying expected outcomes was also partially based on past student performance on assignments related to the indicator in question.  

Assessment of Expected Outcomes and Instruments Used:

In assessing each program goal, we attempted to use multiple methods of assessment (such as writing assignments, exams, self-reported surveys and oral presentations) in order attain a better understanding of the scope of student learning pertaining to that goal.  Further, our assessment instruments came from a combination of upper and lower level courses so that student performance could be monitored at various points in the major program.  We will continue the process of evaluating how well our assessment instruments are functioning at measuring student performance on our goals.  For the assessments that we were able to carry out, we either met or partially met the expected outcomes associated with those indicators.  However, we have decided to raise the standard regarding several of these expected outcomes.  The frequency of assessing our student learning outcomes ranged from twice a year (each semester) to whenever the particular class in which the assessment takes place is offered.  We use our Senior Capstone Seminar class (POLS 499) as an opportunity to assess expected outcomes that we expect our seniors to have obtained by the time they near graduation.
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